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Scene from the film The Great Gatsby, 

directed by Jack Clayton (1974)

FOCUS ON THE VISUAL

1 Look at the images taken from three 
different film versions of The Great 

Gatsby.  Which one do you think most 
represents the character, and why?

Death of a dream 

The Great Gatsby, Chapter 8

At two o’clock Gatsby put on his bathing-suit and left word with the butler 1 that if 

anyone phoned word was to be brought to him at the pool. He stopped at the 

garage for a pneumatic mattress that had amused his guests during the summer, 

and the chauffeur helped him pump it up. Then he gave instructions that the 

open car wasn’t to be taken out under any circumstances–and this was strange, 

because the front right fender 2 needed repair.

Gatsby shouldered 3 the mattress and started for the pool. Once he stopped and 

shifted 4 it a little, and the chauffeur asked him if he needed help, but he shook his 

head and in a moment disappeared among the yellowing trees.

No telephone message arrived, but the butler went without his sleep and waited 

for it until four o’clock–until long after there was anyone to give it to if it came. 

I have an idea that Gatsby himself didn’t believe it would come, and perhaps he no 

longer cared. If that was true he must have felt that he had lost the old warm 

world, paid a high price for living too long with a single dream. He must have 

looked up at an unfamiliar sky through frightening leaves and shivered 5 as he 

found what a grotesque thing a rose is and how raw the sunlight was upon the 

scarcely 6 created grass. A new world, material without being real, where poor 

ghosts, breathing dreams like air, drifted fortuitously about... like that ashen, 7 

fantastic figure gliding toward him through the amorphous trees.

The chauffeur–he was one of Wolfshiem’s protégés 8–heard the shots–afterwards 

he could only say that he hadn’t thought anything much about them. I drove from 

the station directly to Gatsby’s house and my rushing anxiously up the front steps 

was the first thing that alarmed anyone. But they knew then, I firmly believe. 

With scarcely a word said, four of us, the chauffeur, butler, gardener, and I, 

hurried down to the pool.

There was a faint, barely perceptible movement of the water as the fresh flow 

from one end urged its way 9 toward the drain 10 at the other. With little ripples 11 

that were hardly the shadows of waves, the laden 12 mattress moved irregularly 

down the pool. A small gust of wind that scarcely corrugated the surface was 

enough to disturb its accidental course with its accidental burden. 13 The touch of 

a cluster 14 of leaves revolved it slowly, tracing, like the leg of transit, a thin red 

circle in the water.

It was after we started with Gatsby toward the house that the gardener saw 

Wilson’s body a little way off in the grass, and the holocaust was complete.

3-09

1 butler: valet, manservant.

2 fender: (American English) bumper, 
corner of the car.

3 shouldered: carried.

4 shifted: moved.

5 shivered: trembled, shook with cold.

6 scarcely: hardly.

7 ashen: grey coloured.

8 Wolfsheim’s proteges: had come to 
Gatsby via Wolfsheim.

9 urged its way: moved with force.

10 drain: overflow.

11 ripples: small waves.

12 laden: weighed down.

13 burden: weight.

14 cluster: group.

Gatsby has been abandoned by 

Daisy. George Wilson, the husband 

of Myrtle who has been killed in an 

accident involving Jay Gatsby’s car, 

has been told by Tom Buchanan 

that Gatsby was driving the car. He 

makes his way to Gatsby’s mansion.

COMPREHENSION

1 Put the events in the order they happen. Three events don’t 

occur the extract.

a  gunshots

b  a phone ringing

c  Gatsby speaking to the butler

d  the discovery of Wilson’s body

e  the car being put in the garage

f  Wilson approaching the pool

g  Gatsby speaking to Nick

h  the discovery of Gatsby’s body

i  the butler sleeping

j  Nick driving to Gatsby’s house

k  Gatsby speaking to the chauffeur

2 Between what times did the murder take place?  

3 What time of year does the action take place?   

4 What instructions does Gatsby give to:

a the butler? 

b the chauffeur? 

5 What does the chauffeur help Gatsby to do? 

6 What does the butler usually do in the afternoon?

7 Does Nick think Gatsby really expected a phone call? 

8 Who heard the gunshots? Was he concerned at first? 

9 Where did they find Gatsby? 

10 Where did they find Wilson?  

ANALYSIS

11 Describe the style of Fitzgerald’s prose in the first two 

paragraphs. Choose from the following or add your own ideas 

and give reasons for your answers:

a  reportage

b  matter of fact

c  like a police report

d  detached

e  resigned

12 What difference do you notice between the style of the first two 

paragraphs and that of paragraph three?

13 Look at lines 10-19 and Nick’s speculations about Gatsby’s last 

moments. What impression do they give us of Gatsby at this 

point?

14 How is Wilson’s arrival described? What is he compared to, and 

what is the effect?

15 Look for references to the dead Gatsby. What do you notice 

about the way his death is represented in the extract?

16 How is Wilson’s death represented on the other hand? 

17 What is the effect of the final line?

DISCUSSION

18 What do you think Nick Carraway means by the line ‘he paid a 

high price for living too long with a single dream’?

F.9 F. Scott Fitzgerald  F  American Fiction

Alan Ladd 

in Elliott Nugent’s film 

(1949)

Robert Redford 

in Jack Clayton’s film 

(1974)

Leonardo DiCaprio 

in Baz Luhrmann’s film 

(2013)
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ANALYSIS

3 Look again at the beginning of the extract. What are the elements 

that make Mr Gradgrind a ‘man of facts and calculations’?

4 Gradgrind is an example of Dickens’s humour in inventing 

names. ‘Grad’ is an abbreviation for ‘grade’ and ‘gradient’, while 

‘grind’ refers to a mechanical activity. Look up these words 

in the dictionary and explain how they relate to Gradgrind’s 

character and role.

5 Why do you think that Mr Gradgrind doesn’t want to hear about 

the circus? Choose from the ideas below and give reasons for 

your answer. More than one answer is possible.

a  because it isn’t considered respectable

b  because they have already discussed it in class 

c  because it isn’t relevant to the lesson

d  because it represents the world of imagination

6 Underline all the metaphors used to describe Mr Gradgrind and 

his students.

FIRST   Reading and Use of English • Part 2

7 Read the text below about the metaphors used to describe 

Grandgrind and think of the word which best fits each gap.  

Use only one word in each gap.

The students are described 1 ......................... ‘pitchers’ i.e. empty 

jugs which liquid is poured 2 ......................... . In 3  ......................... 

words, Gradgrind considers them empty containers to be 

4  ......................... with facts and figures. Gradgrind himself is 

described as a ‘cannon’ loaded with facts 5  ......................... 

function is to kill the students’ childhood imaginations. Here the 

metaphor is military, and it suggests 6  ......................... childhood 

and imagination are literally enemies of education.

8 Look at your answers to question 2. How does the effect of the 

sun on Bitzer contribute to our impression of him and what 

contrast is Dickens making here with Sissy?

9 How would you describe the tone of the extract?

10 Read the extract again and look for examples of irony and 

humour.

DISCUSSION

11 What are the advantages and disadvantages of being a person of 

‘facts and calculations’? 

12 Do you know any other novels or films which talk about 

education? Compare them with the teacher and system 

described here. 

WRITING  Esame di Stato

13 Do you think students in your education today are still 

considered ‘pitchers’ to be filled and processed? Express your 

personal views and support them with examples which refer to 

your own experience. Write 300 words.

Peter Weir’s film is a poetic meditation on youth, education 

and rites of passages, but it also has occasional moments of 

humour. This is mainly thanks to the performance of Robin 

Williams as the boys’ charismatic teacher and ‘guru’, John 

Keating.

BEFORE YOU WATCH

1 The film is set in 1959 at a prestigious American all-boys 

high school. What do you think the school will be like?

2 What kind of students do you think attend this school? 

What do you think the teachers are like?

WHILE YOU WATCH

3 What does Mr Keating say about the poetry book 

introduction?

4 I   How do the students react to the lesson? Are the 

following statements true or false?

  T F

a At the beginning they all seem disciplined and respectful.  

b At first the students refuse to follow the teacher’s instruction.  

c The boy who is the first to rip out the pages of the book 

establishes himself as a leader-figure.  

d The student with red hair seems completely bound by rules.  

e Some students defend Pritchard’s methods.  

f Gradually all the students obey the teacher.  

g The students seem shocked, but at the same time,  

excited by this act of irreverence.  

AFTER YOU WATCH

5 What do you think of this kind of school?

6 Would you like to attend a single-sex school? What are the 

pros and cons of this kind of education?

7 Are you happy with the teaching method provided by your 

school?

Dead Poets Society

1 MOVING IMAGES

 E  The Victorian Novel
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Directed by Steve McQueen, Twelve Years a Slave (2013) is 
based on the incredible true story of Solomon Northup, a 
free black man from upstate New York, who is kidnapped and 
sold into slavery. Facing inhuman treatment by a cruel slave 
owner, but also unexpected kindnesses, Solomon fights not 
only to stay alive, but also to keep his dignity.

BEFORE YOU WATCH

1 What kind of work did slaves usually do in America?

2 In which states did they work?

WHILE YOU WATCH

3 Where are slaves in the first part of the clip?

4 What are they doing?

5 What instructions does the overseer give them?

6 What are the slaves doing while working?

7 What kind of food are they eating?

8 What idea does Solomon have for the blackberry juice? 
Why, do you think?

AFTER YOU WATCH

9 At a certain point in the clip the camera focuses on a well-
dressed white man sitting and watching the slaves working. 
Who do you think he is? 

10 Does the short clip manage to convey the attitude of the 
landowners towards the slaves? In what way? 

12 Years a Slave 

The United States: birth of a nation

It was during the 19th century that the United States began to grow 

into the rich and powerful nation it is today. As settlement by white 

Americans and successive waves of European immigrants moved 

west, colonising the lands of Native Americans, cities were raised 

and railroads constructed. The railroads in particular were a crucial 

element in the development of the US economy during the 19th 

century, transporting agricultural crops, livestock and wood to 

commercial centres and ports. There was great innovation in 

productive technology, which saw the invention of the combine 

harvester, refrigeration and the advent of the factory assembly line. 

All of these were seen as practical solutions to the problem of how to 

increase productivity and profits while at the same time reducing 

costs. 

Slavery and the American Civil War

The abolition of slavery in the USA happened later than in Europe. 

However, from the 1830s to the 1860s, the movement to abolish 

slavery became stronger in the northern states, led by free slaves such 

as Frederick Douglass and white supporters, such as William Lloyd 

Garrison, founder of the radical newspaper The Liberator, and Harriet 

Beecher Stowe, who wrote the antislavery novel Uncle Tom’s Cabin 

(1852). 

When Republican candidate Abraham Lincoln was elected president 

in 1861, seven southern states seceded to form the Confederate States 

of America, and four more would follow. This led to the American Civil 

War (1861-1865), whose causes are complex and controversial.  

Though Lincoln’s antislavery views were well established, the initial 

aim of the central Union war was not to abolish slavery, but to preserve 

the United States as a nation, and so it was also partly connected to 

economic interests. The Southern plantation economy, born out of 

feudalism, was dying and was being rapidly replaced by new 

industries which needed workers. Historians have pointed out how 

abolition became the aim of the war only later, due to military 

necessity, growing anti-slavery sentiment in the North and the 

self-emancipation of many African Americans who fled enslavement. 

The American Civil War saw the eventual victory of the Union over the 

Confederacy. It was one of the most violent conflicts in modern history, 

and it was one of the world’s first industrial wars involving railroads, the 

telegraph and mass-manufactured weaponry.

CHECK IT OUT 

1 Which two factors in particular contributed to the United States 

becoming an industrial power?

2 What happened when Abraham Lincoln became president? 

3 How did the aims of the American Civil War change, and why? 
African-American soldier 

during the American Civil War

1 MOVING IMAGES

Once upon a time in the West,  

by Sergio Leone (1968)

The AMERICAN DREAM?

T
he modern American nation was born from the exodus of millions of 

immigrants from Europe, who came in search of freedom and a new 

home where they would be accepted. The twin values of freedom and home 

constitute the paradox which came to define the American way of life during 

the 19th century. The American dream was associated with the idea of a 

suburban idyll, where one’s neighbours were of the same socio-economic 

and ethnic group. Yet this ideal of American life which gradually took shape 

over the course of the 19th century was in marked contrast to many of the 

philosophical and ethical principles that informed much of American 

literature at the time. Melville and Whitman, for example, romantically 

imagined the country as a society of brothers of different creeds and ethnic 

origins, equal and united in their pursuit of a democratic ideal. For them, 

America was to be a land of exceptions and plurality of voices, rather than 

rules and standards. In fact, while the European immigrants gradually 

integrated, one group remained apart. Despite the abolition of slavery, 

African-Americans remained, for the most part, second-class citizens. This 

was most acute in the South, where extreme forms of segregation were 

introduced and violence against African-Americans was a daily occurrence. 

1 Read the text and answer the questions.

1 Which two values defined the American dream?

2 What was this dream?

3 How was it in contrast with certain philosophical  

ideas of the time?

4 Which group was excluded from the American dream?

5 How was this exclusion manifested? 

Esame di Stato

EASY EBOOK and EBOOK

The American Western 

It is often said that the Western creates a myth about the real 

history of the USA and its westward expansion, but the greatest 

examples of this movie genre pose some disturbing questions 

about what constitutes the ‘American people’. 

Italian family arriving at 

Ellis Island (19th century)
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Gladstone and Disraeli

The late Victorian period was influenced by two important political 

figures, William Gladstone (1809-98) and Benjamin Disraeli (1804-81). 

In a career lasting over sixty years, Gladstone served as Prime 

Minister four separate times (1868-74, 1880-85, February-July 1886 

and 1892-94). Originally a Tory leader, he eventually moved to the 

Liberals and was a great advocate of free trade. He narrowly failed 

to bring about self-government for Ireland and was instrumental in a 

number of reforms, including the liberalisation of recruitment to the 

military and civil service, extending voting rights to certain sections of 

the working classes, establishing a system of national education and 

the legalisation of trade unions. 

His main political opponent was Benjamin Disraeli, a popular Tory 

statesman and novelist who, unusually for the political elite of the 

time, was Jewish. Disraeli was twice prime minister, in 1868 and 

again in 1874-80. He played a central role in the creation of the 

modern Conservative Party. Through his patriotic campaigns and 

parliamentary reforms (like Gladstone he worked to extend voting 

rights to the working classes), he was able to secure working-class 

support for the Tories.

Both Gladstone and Disraeli advocated a policy of gradual 

incorporation of the working classes through reform.  

For them, this was the best way to avoid insurrection of the type 

that had occurred in continental Europe. It was also a way of 

providing industry with the workforce it increasingly needed as 

manufacturing and services diversified and became more complex. 

They both supported the Elementary Education Act of 1870, 

which gave all children the right to a basic education (though 

sometimes parents had to pay), and the Trade Union Act of 1871, 

which made unions legal. 

The ideology of reform eventually led to the formation of an 

Independent Labour Party in 1893, and the foundations were laid 

for the modern welfare state. In 1891, for example, elementary 

education became free, and in 1899 the school-leaving age was 

raised to twelve. Wages and standards of living rose, and for the first 

time the working classes began to enjoy some limited leisure time.

A time of new ideas

Over the course of the century, the Victorians were responsible for 

some remarkable innovations. This was the age in which modern 

democracy, feminism, the unionisation of workers, socialism, 

Marxism and other modern movements took form, although their 

effects would not be fully felt until the next century. 

After John Stuart Mill (1806-73), a philosopher and rights activist, had 

tried and failed to obtain the vote for women in the 1867 electoral 

reform, pressure for female equality began to grow steadily, culminating 

in various women’s pressure groups uniting in Mrs Fawcett’s National 

Union of Women’s Suffrage Societies in 1897. This was later 

superseded by the more radical Women’s Social and Political Union 

led by Emmeline and Christabel Pankhurst, also known as the 

‘Suffragettes’. The gradual shift of more progressive, Liberal politicians 

towards broadly socialist principles was assisted by the London Fabian 

Society, a large society of socialist intellectuals closely bound to the 

Labour Party, whose members included the writers George Bernard 

Shaw and H. G. Wells, one of the pioneers of modern science fiction.

William Gladstone by Franz-Seraph von Lenbach (1879) Benjamin Disraeli by Sir John Everett Millais (1881)

E.1 The Victorian Age

The cost of living: the Corn Laws and  

the new Poor Law

At the beginning of the Industrial Revolution, the cost of living was 

kept high by the Corn Laws (1815-1846), which maintained the price 

of corn in Britain at an unrealistically high level by taxing imported 

corn. With this monopoly in place, British corn rose to prohibitive 

prices, making it impossible for the poor to buy bread. The Corn Laws 

were seen by ordinary people as a symbol of the aristocracy’s 

feudal power over them, and of the suppliers’ self interest. Protests 

by Lancashire millworkers at the imposition of such severe measures 

soon grew.

In September 1838, mill owners and local Whig politicians joined 

protesters in the formation of an Anti-Corn Law League.  

The Anti-Corn Law League fought against this measure and were 

supported by the workers anxious for cheap food. However, it was a 

Tory prime minister, Robert Peel (1788-1850), who finally repealed 

the Corn Laws in 1846 under the pressure of a succession of failures 

in the potato crop in Ireland, known as the ‘potato famine’, which 

caused the deaths of almost a million people, and forced another 

one and a half million to emigrate to Britain and America. But among 

the most unjust pieces of legislation passed in Victorian Britain, was 

the new Poor Law. It was introduced in 1834 and reflected the 

general Victorian view that poverty was a moral problem. The law 

stated that anyone who wanted to receive money or other help from 

the Poor Law authorities, had to be sent or commit themselves to 

special ‘workhouses’, which were extremely hard and violent places. 

Children were often hired to work in factories or mines. Charles 

Dickens was an opponent of the Poor Law, which he regarded as 

inhuman. He documented the terrible conditions of the workhouses 

in his journalism pieces and in Oliver Twist, the first major English 

novel to feature a child protagonist ( p. 246). 

CHECK IT OUT 

1 What were the Corn Laws, and how did they affect the poor?

2 What did Robert Peel do in 1846 and why?

3 What were the effects of the potato famine on the Irish?

4 What was the Poor Law?

5 How was this reflected in the work of Charles Dickens?

6 Vocabulary Find the synonyms in the text for these words.

a expense   .......................................................................................

b increased  .......................................................................................

c extortionate   .......................................................................................

d inexpensive   .......................................................................................

e unfair   .......................................................................................

f barbaric   .......................................................................................

Scottish director Bill Douglas’s famous Trilogy (My Childhood, 
My Ain Folk and My Way Home) is a realistic depiction of a 
working-class childhood. Set at the end of the Second World 
War, the films recount the impoverished upbringing of a 
young boy, Jamie, from harsh privations at the hands of his 
grandmother, to incarceration in a children’s home, to being 
called up for national service.

BEFORE YOU WATCH

1 Think about your childhood. What is the first thing that 
comes to your mind?

2 Make a list of your most pleasant memories as a child.

WHILE YOU WATCH

3 What is the relationship between the old man and the boy, 
Jamie?

4 What does Jamie ask the old man?

5 Who do you think the letter is from?

6 What does the boy (Tommy) who wrote the letter want his 
father to do if he visits him again? 

7 What does he say about the place where he is living?

8 What kind of place do you think it is?

9 When the father and Jamie go to see Tommy, does he seem 
pleased to see them?

AFTER YOU WATCH

10 What image of childhood does the film present?

My Childhood

1 MOVING IMAGES

E.2 The Late Victorian
 Period

CHECK IT OUT 

1 Vocabulary Find the words or phrases in the text which 

correspond to these Italian translations:

a sostenitore

b pubblica amministrazione

c classe operaia 

d sindacato 

e stato sociale 

f gruppo di pressione 

2 I   Decide if the following statements are true (T) or false (F). 

Correct the false ones.  T F

a Politics in the late Victorian period was dominated  

by William Gladstone and Benjamin Disraeli.  

b Gladstone didn’t believe in free trade.  

c Disraeli wanted to involve the working classes  

in the political process.  

d Among the most important reforms were education  

rights and the legalisation of unions.  

e In 1895, the Labour Party was formed.  

f In 1899, the school-leaving age was raised to fifteen.  
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E.9 Arthur Conan Doyle (1859–1930)

Life

•  1859 Arthur Conan Doyle was born into a 

wealthy, strict Irish-Catholic family in 

Edinburgh. Doyle’s mother was a lively and 

well-educated woman who loved to tell her 

young son stories. Doyle wrote in his 

biography, ‘In my early childhood, as far as I 

can remember anything at all, the vivid 

stories she would tell me stand out so clearly 

that they obscure the real facts of my life.’ 

•  1876 After graduating from Stonyhurst 

College, Doyle decided to do a medical 

degree at the University of Edinburgh. Here, 

he met his mentor, Dr Joseph Bell, who 

inspired him to create his detective 

character Sherlock Holmes. During his 

medical studies, Doyle became increasingly 

interested in Spiritualism or ‘Psychic 

religion’. 

•  1881 After graduating, Doyle worked as a 

doctor on ships. He eventually settled in 

Portsmouth on the south coast of England 

and divided his time between medicine and 

writing. He later gave up medicine in order 

to devote all his time to his writing and 

beliefs. 

•  1887 Detective Sherlock Holmes made his 

first appearance in A Study in Scarlet, 

published in Beeton’s Christmas Annual. The 

popularity of the Holmes stories gave Doyle 

financial security and fame, but he soon got 

tired of his hero.

The Strand Magazine (1887), featuring 

the first appearance of Sherlock Holmes

The character of Sherlock Holmes

Sherlock Holmes was modelled after Doyle’s university professor, 

Joseph Bell, who Doyle greatly admired. Doyle wrote to his professor: 

‘It is most certainly to you that I owe Sherlock Holmes... round the 

centre of deduction and inference and observation which I have heard 

you inculcate I have tried to build up a man.’

However, there was also a lot of Doyle himself in the character of 

Sherlock Holmes. Doyle was known for being extremely analytical, 

obsessed about details, methodical (even if sometimes absent-

minded and clumsy), reserved and imaginative – qualities that can 

be attributed to Holmes. For example, in 1907, Doyle famously solved 

a mystery of a missing person in only one hour: it was a case which 

involved a country woman who believed that her cousin had been 

murdered. By looking at the man’s bank records, Doyle quickly 

deduced that he had simply gone to Scotland.

The story The story is narrated in two parts:

•  Part 1 starts with Dr John Watson settling in London in order to 

recover from a wound he suffered while working as a military 

doctor during the Second Afghan War. One day, sitting at a bar, 

Watson meets a friend, Stamford, by chance. Watson tells him that 

he needs a cheaper house. Stamford says that another friend of his 

has expressed the same need, and takes Watson to the university 

lab where his friend, Sherlock Holmes, is working on an 

experiment. Stamford gives Watson only partial information on 

Holmes, saying he is a brilliant, eccentric man with a specialised 

but odd type of knowledge. After a short meeting and discussion, 

Holmes and Watson decide to live together.  

Watson watches Holmes with great interest, admiring his enigmatic 

behaviour and idiosyncratic interests. One morning, Watson finds 

an article about the art of deduction based on observation. 

Watson derides this theory, but then discovers that the author of 

the text is Holmes himself. Holmes explains that he is a detective 

and that his powers of observation and deduction allow him to 

solve crimes. Holmes laments that there haven’t been many good 

cases recently.  

However, a good case soon arrives when he is asked by Detective 

Gregson from Scotland Yard to help him to solve a complicated 

mystery involving a corpse found in an abandoned house in 

Brixton, with the word ‘RACHE’ (the German word for revenge) 

written in blood on the wall beside the body. A further clue appears 

in the form of a wedding ring found under the body of the dead 

man, an American called Drebber, along with a note to Drebber’s 

secretary, Stangerson. As the investigation proceeds, Stangerson 

himself is found murdered, but shortly afterwards, Holmes 

identifies the murderer as a cab driver, Jefferson Hope. 

•  Part 2 of the story goes back in time to reveal the roots of the crime 

in the Mormon community of Utah where Hope, a non-Mormon, 

vowed to take revenge on the two men who caused the death of 

the girl he wanted to marry. 

Features A Study in Scarlet marks the first appearance of Sherlock 

Holmes, who would become one of the most famous characters in 

detective literature. 

The book’s title comes from a speech given by Holmes to his friend 

Watson on the nature of his work, where he describes the story’s 

murder investigation as his ‘study in scarlet’: ‘There’s the scarlet 

thread of murder running through the colourless skein of life, and our 

duty is to unravel it, and isolate it, and expose every inch of it.’

The novel is divided into two separate parts: the first part is set in 

Britain and is told in the first person by Dr Watson. It describes his 

introduction to Holmes through a mutual friend and the first mystery 

in which he follows Holmes’s investigations. 

The second part, narrated in the third person, is set the United 

States, in the Mormon community, before we return in the last two 

chapters to Watson’s account of Holmes’s investigation, and then to 

Holmes’s own explanation of his solution. 

As in the detective stories of Edgar Allan Poe, the murder is presented 

as a logical puzzle, which Holmes solves by applying his unique 

method of deduction, based upon close observation of the details 

and circumstances which sorround a crime. It is Holmes’s talent for 

discerning connections or patterns between these details that 

enables him to build up a more general picture of the persons or 

events involved and eventually identify the murderer. Unlike Poe, 

Conan Doyle adopts a ligher, more playful tone in describing 

Holmes’s investigations, and there is humour in the relationship 

between Holmes and Watson.

A Study in Scarlet (1887)

CHECK IT OUT 

1 What kind of writer was Conan Doyle?

2 What did Conan Doyle attempt to do in 1893, and why was he 

not successful?

3 Who was the character of Sherlock Holmes based upon?

4 Briefly summarise the plot of A Study in Scarlet.

5 Who are the two narrators of the story?

6 How does Sherlock solve crimes?

Sherlock

murder
detail

logic

humour

observation

eccentricity
puzzle

deduction crimes

method

detective

•  1893 Doyle decided to ‘kill’ off 

Holmes in The Final Problem, so 

he could devote himself to other 

topics. However, public demand 

for his hero proved too difficult to 

ignore and he had to return to 

stories about Holmes. 

•  1930 Conan Doyle died of a heart 

attack.

Literary production

Arthur Conan Doyle was a very 

prolific writer. Although he is mainly 

known as the creator of detective 

Sherlock Holmes, he experimented 

in various genres, including science 

fiction, historical and social 

romances, political essays and 

pamphlets dedicated to 

supernatural phenomena.

Sherlock Holmes novels and short 

story collections:

1887 - A Study in Scarlet

1892 - The Adventures of Sherlock Holmes

1894 - The Memoirs of Sherlock Holmes

1902 - The Hound of the Baskervilles

1905 - The Return of Sherlock Holmes

1915 - The Valley of Fear

1927 - The Case-Book of Sherlock Holmes

1928 -  The Complete Sherlock Holmes Short 

Stories

Other selected works:

1909 - The Crime of the Congo

1912 - The Lost World

1920 - Spiritualism and Rationalism

1925 - Psychic Experiences 

1926 - The Land of Mist

1929 - The Disintegration Machine

 E  The Victorian Novel

Scene from Sherlock (BBC), 

A Study in Pink.
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1628 
Petition of Right

1638 
Galileo’s laws  

of falling bodies

1670-1731
First war between 
liberated slaves

and English 
colonisers 
in Jamaica

1714-27 
Reign of George I

1715 
A Jacobite  

rebellion breaks out 
in Scotland

1721-42 
Robert Walpole as 

first prime minister

1727-60 
Reign of George II

1625 
Charles I 

becomes king

1649 
Execution of 

Charles I 

Cromwell 
establishes the 
Commonwealth

1660-1685 
Reign of Charles II

1666 
Great Fire  
of London

1642-8 
English Civil 

Wars

107

Rationalism

Empiricism

Libertinism

Expansion of 
capitalist economy

Spirit of enlightenment 
spreads through Europe

The circulation of news: from the 
coffee house to internet forums 

 The novel and
 the private self Cast Away

1688 
Glorious 

Revolution

1689 
William III and 
Mary II Stuart  

king and queen  
of England

Bill of Rights and  
The Toleration Act

1702-14 
Reign of  

Queen Anne

1707 
Act of Union 

between 
Scotland and 

England

1685-88 
Reign of James II

Formation of 
Levellers and Diggers 
movements, arguing 
for wider political and 

religious freedoms

Religious 
conflict 

between 
Catholics and 

Protestants

Rise of  
Puritanism

Restoration of the 
monarchy: power is 

transferred to Parliament, 
beginning of the 

‘two party system’ 

London’s 
reconstruction 

changes the 
urban landscape, 
improving living 

conditions for many

1642
Puritans 
restrict 

entertainment, 
leading 

to closure 
of theatres

1726 
Jonathan Swift, 

Gulliver’s Travels

1747 
Samuel 

Richardson, 
Clarissa

1749 
Henry 

Fielding, 
Tom Jones

18th Century 
The rise of the novel

1719 
Daniel Defoe, 

Robinson 
Crusoe

1760-1767 
Laurence 

Sterne, 
Tristram 
Shandy

1641
Descartes, 

Meditations

Rise of slave trade as 
cheap form of labour

Sacred Hunger

England expands its 
colonies and the nation’s 

wealth increases 
dramatically

From the PURITAN to the AUGUSTAN AGE

 Landscape painting:
between property and the abyss

1700
William Congreve, 

The Way 
of the World
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BEFORE YOU WATCH

1 

WHILE YOU WATCH

3 

5 

6 

8 

AFTER YOU WATCH

9 

10 

12 Years a Slave 

The United States: i t  of tio Slavery and the American Civil War

and it was one of the world’s first industrial w

telegraph and mass-manufactured we

CHECK IT OUT 

1 Which two factors in particular c

becoming an industrial power?

2 What happened when Abraham Linc

3 How did the aims of the Americ

1 MOVING IMAGES

Once upon a time in the West, 

The AMERICAN DREAM?

1 

Esame di Stato

The Great Gatsby

FOCUS ON THE VISUAL

1 Look at the images taken from three 
different film versions of The Great 

Gatsby.  Which one do you think most 
represents the character, and why?

Death of a dream 

COMPREHENSION

1 

3 

5 

6 

8 

9 

10 

ANALYSIS

11 

12 

13 

14 

15 

16 

17 

DISCUSSION

18 

F. Scott Fitzgerald
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H

Gladstone and Disraeli

omplex. 

A time of new ideas

William Gladstone Benjamin Disraeli

The Victorian Age

The cost of living: the Corn Laws and  

the new Poor Law



CHECK IT OUT 

1 

3 

5 

6 Vocabulary

BEFORE YOU WATCH

1 

WHILE YOU WATCH

3 

5 

6 

8 

9 

AFTER YOU WATCH

10 

My Childhood

1 MOVING IMAGES

Late Victorian
Period

CHECK IT OUT 

1 Vocabulary Find the words or phr

correspond to these Italian translations:

a sostenitore

b pubblica amministrazione

c classe operaia 

2 I   Decide if the following st

Correct the false ones.  

a Politics in the late Victorian period w

by William Gladstone and Benjamin Disr

b Gladstone didn’t believe in fr
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CHECK IT OUT 

1 

3 

1 MOVING IMAGES

Once upon a time in the West, 

The AMERICAN DREAM?

an nation was born from the exodus of millions of 

Europe, who came in search of freedom and a new 

be accepted. The twin values of freedom and home 

which came to define the American way of life during 

American dream was associated with the idea of a 

one’s neighbours were of the same socio-economic 

1 
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ury)

011-144_TimeMachine_V2_SezE_fr.indd   22-23 13/12/17   13:52

HISTORY LINESAcross  Atlantic

BEFORE YOU WATCH

1 

WHILE YOU WATCH

3 

5 

6 

8 

AFTER YOU WATCH

9 

10 

12 Years a Slave 

The United States: i t  of tio Slavery and the American Civil War

CHECK IT OUT 

1 

3 

1 MOVING IMAGES

Once upon a time in the West, 

The AMERICAN DREAM?

1 

Esame di Stato

011-144_TimeMachine_V2_SezE_fr.indd   22-23 13/12/17   13:52

La presentazione 

del profilo 

degli autori e 

l’introduzione 

alle opere aiutano 

a contestualizzare 

i brani antologici.

La contestualizzazione 

storico-sociale e  

quella letteraria sono  

sempre seguite da una  

rubrica che verifica  

la comprensione:  

il Check it out.

I brani antologici, 

tutti integralmente 

registrati, sono  

seguiti da un’ampia  

gamma di attività.

Frequenti attività 

in stile First

Attività per  

la preparazione 

all’Esame di Stato

ANALYSIS

3

5 

6 Underline all the metaphors used t

his students.

FIRST   Reading and Use of English • Part 2

7 Read the text below about the me

Grandgrind and think of the word which best fits e

Use only one word in each gap.

The students are described 1 ......................... ‘pit

jugs which liquid is poured 2 ......................... . In 

words, Gradgrind considers them empty c

4  ......................... with facts and figur

described as a ‘cannon’ loaded with f

8 

9 

10 

DISCUSSION

11 

12 

WRITING Esame di Stato

13 

BEFORE YOU WATCH

1 

WHILE YOU WATCH

3 

AFTER YOU WATCH

5 

6 

Dead Poets Society
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ANALYSIS

3

5 

6 

FIRST   Reading and Use of English • Part 2

8 

9 How would you describe the tone of the extract

10 Read the extract again and look for examples of ir

humour.

DISCUSSION

11 What are the advantages and disadvantages of 

‘facts and calculations’? 

12 Do you know any other novels or films which talk about 

education? Compare them with the teacher and syst

described here. 

WRITING  Esame di Stato

13 Do you think students in your education today ar

considered ‘pitchers’ to be filled and processed? Expr

personal views and support them with examples which r

your own experience. Write 300 words.

BEFORE YOU WATCH

1 

WHILE YOU WATCH

3 

AFTER YOU WATCH

5 

6 

Dead Poets Society

1 MOVING IMAGES
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Shortly after Warhol, and under his influence, 
there appeared another manifestation of the 

spirit of Dandyism, this time in the field 
of pop music: David Bowie. 

Bowie quickly assimilated the lessons of both 
Wilde and Warhol, transforming himself into a 
series of flamboyant personas: Ziggy Stardust, 

Aladdin Sane, The Thin White Duke, The Man 
Who Fell to Earth, Pierrot.  

Each represented a different phase in Bowie’s 
musical and creative evolution. 

Ziggy Stardust is a true science-fiction character 
whose story unfolds on the album The Rise 

and Fall of Ziggy Stardust and the Spiders from 
Mars. He might be the human manifestation 
of a sexually ambiguous alien rock god who 
receives a message in a dream telling him of 

the coming of the starmen (infinite beings who 
jump through black holes from universe to 

universe) to save the dying planet Earth. On the 
other hand, he might just be a crazy rock singer 

assailed by voices and hallucinations. During his 
short career, Ziggy was indistinguishable from 

Bowie, who always appeared dressed as his alter ego, and 
when Bowie killed the character off, his fans were genuinely 

upset. Yet at the same time Ziggy, like all of Bowie’s personas, 
was an essentially empty, spectacular icon with no deeper 

meaning than its appearance. Unlike Wilde and Warhol, who 
maintained a recognisable self-image, Bowie’s talent was to 

keep reinventing himself so that no one could know who was 
the ‘real’ David Bowie.

Oscar Wilde is one of a number of writers and artists of the late 19th century 
who are often referred to as ‘dandies’. The 19th century dandy cultivated an 
aristocratic self-image by dressing in extravagant clothes, using refined 
language, inventing witticisms and leading a life of wasteful leisure. For the 
dandy, aesthetics were a kind of religion that elevated him above the conformist 
bourgeois middle classes and their unimaginative, pragmatic approach to life. 
The French symbolist poet Charles Baudelaire developed a theory of dandyism 
as a kind of philosophy of life, writing ‘These beings have no other status, but 
that of cultivating the idea of beauty in their own persons, of satisfying their 
passions, of feeling and thinking... Dandyism is a form of Romanticism. Contrary 
to what many thoughtless people seem to believe, dandyism is not even an 
excessive delight in clothes and material elegance. For the perfect dandy, these 
things are no more than the symbol of the aristocratic superiority of mind.’ 
Wilde’s dandyism, like Pre-Raphaelitism in art, rejected the increasing 
uniformity of industrial society and was often accompanied by a nostalgia for pre-
modern ways of life and modes of production. Yet it did not attempt to return to a 
more ‘authentic’ life. Instead, Wilde used artifice and social masks to 
subvert Victorian moral codes and reveal their underlying hypocrisy. 
As a dandy, the important thing for Wilde was to stand out from the 
crowd, to make his life an inscrutable work of art.

The scandal of 19th-century dandyism in its refusal of the 
increasing industrialisation and standardisation of modern life was 
an important influence on 20th-century modernism and its break 
with classical representation. But by the 1960s, all of the strategies 
of modernism seemed exhausted and no longer caused a scandal. 
It is at this point that a kind of ‘reverse’ dandy appears in the figure 
of Andy Warhol, one of the pioneers of Pop Art. 
Like Oscar Wilde, Warhol cultivated an image of artifice and 
inauthenticity, but he was not extravagant in the same way. He 
appeared to the world as completely flat and empty, just as his 
art celebrated the empty, repetitive flatness of industrial products 
and the omnipresent images of consumer society. At first, Warhol’s 
exaggerated conformity was perhaps even more scandalous to the 
cultural establishment (which wanted to distinguish itself from the 
mass) than Wilde’s aristocratic elitism had been. Rather than try to 
escape or criticise it, Warhol and his art held up a disturbing mirror 
to the hollowness of modern life.

Oscar Wilde: the truth in the mask

Pop Art: becoming empty

David Bowie: the cult  

of multiple personality

COMPETENCES

1 Choose a persona of David Bowie that you find 

particularly interesting. Prepare a short presentation 

of the persona and the phase in his career that it 

represented. Use the internet to help you and  

include a song that represents the persona.

1970s-2010s
late 19th 

century

1960s

Oscar Wilde   ›

› Self-Portrait by Andy Warhol (1966-7)

›
    David Bowie as Ziggy Stardust

82 83

CULTURAL STUDIES | Dandyism through the ages

READING

1 What was dandyism in the late 19th century, and what  

did it rebel against?

2 What did Oscar Wilde use dandyism for?

3 In what way was Andy Warhol a kind of ‘reverse’ dandy?

4 What did David Bowie’s particular form of dandyism 

involve?

SPEAKING

5 Wilde, Warhol and Bowie all cultivated particular public 

personas for themselves. Can you think of any more 

recent examples? Describe them.

WRITING

6 Compare and contrast the images of dandyism that  

Wilde, Warhol and Bowie cultivated (8-12 lines).
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WRITING • BACK

‘Robinson Crusoe’ (Daniel Defoe, 1719)

���e is Crusoe’s description of Friday, who he has saved from a group of 

cannibals.

He was a comely 1 handsome fellow, perfectly well made; with straight 

strong limbs, 2 not too large; tall and well shaped, and as I reckon, 3 

about twenty-six years of age. He had a very good countenance, 4 not a 

fierce and surly 5 aspect; but seemed to have something very manly 6 in 

his face, and yet he had all the sweetness and softness of a European in 

his countenance too, especially when he smiled. His hair was long and 

black, not curled like wool; his forehead very high, and large, and a great 

vivacity and sparkling sharpness 7 in his eyes. The colour of his skin was 

not quite black, but very tawny; 8 and yet not of an ugly yellow nauseous 

tawny, as the Brasilians, and Virginians, and other natives of America 

are; but of a bright kind of a dun 9 olive colour, that had in it something 

very agreeable, though not very easy to describe. His face was round and 

plump; 10 his nose small, not flat like the negroes, a very good mouth, 

thin lips, and his fine teeth well set, and white as ivory. After he had 

slumbered, 11 rather than slept, about half an hour, he waked again, and 

came out of the cave to me; for I had been milking my goats, which I had 

in the enclosure just by; when he espyed 12 me, he came running to me, 

laying himself down again upon the ground, with all the possible signs 

of an humble thankful disposition, making a many antick 13 gestures to 

show it. At last he lays his head flat upon the ground, close to my foot, 

and sets my other foot upon his head, as he had done before; and after 

this, made all the signs to me of subjection, servitude and submission 

imaginable, to let me know how he would serve me as long as he lived. I 

understood him in many things, and let him know I was very well 

pleased with him; in a little time I began to speak to him, and teach him 

to speak to me; and first, I made him know his name should be Friday, 

which was the day I saved his life; I called him so for the memory of the 

time; I likewise 14 taught him to say Master, and then let him know, that 

was to be my name; I likewise taught him to say yes and no, and to 

know the meaning of them; I gave him some milk, in an earthen pot, 15 

and let him see me drink it before him, and sop 16 my bread in it; and I 

gave him a cake of bread, 17 to do the like, 18 which he quickly complied 

with, 19 and made signs that it was very good for him.

1-18

1 comely: attractive.

2 limbs: arms and legs.

3 reckon: think.

4 countenance: expression.

5 surly: morose, bad-tempered.

6 manly: masculine.

7 sharpness: intelligence.

8 tawny: yellowish-brown colour.

9 dun: grey-brown.

10 plump: quite fat.

11 slumbered: slept lightly.

12 espyed: saw.

13 antick: grotesquely comical.

14 likewise: in the same way.

15 earthen pot: container made of earth used 
to cook food in.

16 sop: soak, dip.

17 cake of bread: piece of bread.

18 the like: the same thing.

19 complied with: did.

Note how the first thing that Crusoe teaches 

Friday is language. He literally baptises him 

‘Friday’ because that was the day he saved  

his life.   

At the same time he teaches him the name he, 

Crusoe, wishes to be called: ‘Master’. Thus the 

first thing Crusoe does is to establish a 

relationship based on power. In this sense 

Crusoe is the typical colonialist figure who finds 

himself in a foreign land, submits its native 

inhabitants to his rule and imposes his own 

culture on them.   

However, Crusoe’s attitude is also quite 

ambivalent. Although he is extremely 

patronising and his vision of Friday represents 

the imperialist idea of the good ‘grateful’ native 

who submits to the rule of the white master, he 

also shows signs of admiration for Friday. 

Foe by J. M. Coetzee, can be considered a 

post-colonial rewriting of Defoe’s Robinson 

Crusoe. The narrator of the story (Susan Barton), 

while travelling by ship to Lisbon after searching 

for her lost daughter in Brazil, finds herself 

shipwrecked on a desert island. The island is 

ruled by a man named Cruso and his silent black 

servant Friday, whose tongue, she later 

discovers, has been cut out. How this happened, 

however, remains a mystery. Eventually they 

are rescued by a passing ship, but Cruso has 

fallen ill and dies on the journey back to 

England.  

Encouraged by Foe (a professional writer she 

has met), Susan has decided to try to teach 

Friday to write so that he might one day be able 

to recount what has happened to him and how 

he lost his tongue. But the task proves much 

harder than she imagined. Perhaps the real 

story is that which cannot be told, the story 

which lies in the depths of Friday’s silence? 

Despite their efforts to teach Friday, his story 

remains untold.  

This reflects the exclusion of colonised people 

from discourse, and therefore from history. But 

it also means that Friday’s story cannot be 

manipulated and turned into ‘fiction’. His 

powerlessness is paradoxically also a form of 

power.

‘Foe’ (J.M. Coetzee, 1986)

Here’s a description of Friday’s resistance to being taught.

I drew a ship in full sail,1 and made him write ship, and then began to 

teach him Africa. Africa I represented as a row of palm trees with a lion 

roaming 2 among them. Was my Africa the Africa whose memory Friday 

bore 3 within him? I doubted it. Nevertheless, I wrote A-f-r-i-c-a and 

guided him in forming the letters.

So at the least he knew now that all words were not four letters long. 

Then I taught him m-o-th-e-r (a woman with a babe in arms), and, 

wiping the slate clean,4 commenced the task of rehearsing 5 our four 

words. ‘Ship,’ I said, and motioned 6 him to write. h-s-h-s-h-s he wrote, 

on and on, or perhaps h-f; and would have filled the whole slate had I 

not removed the pencil from his hand.

Long and hard I stared at him, till he lowered his eyelids and shut his 

eyes. Was it possible for anyone, however benighted 7 by a lifetime of 

dumb 8 servitude, to be as stupid as Friday seemed? Could it be that 

somewhere within him he was laughing at my efforts to bring him 

nearer to a state of speech? I reached out 9 and took him by the chin and 

turned his face toward me. His eyelids opened.

Somewhere in the deepest recesses of those black pupils was there a 

spark of mockery? 10 I could not see it. But if it were there, would it not 

be an African spark, dark to my English eye? I sighed. ‘Come, Friday,’ I 

said, ‘let us return to our master and show him how we have fared 11 in 

our studies.’

It was midday. Foe was fresh-shaven and in good spirits.

‘Friday will not learn,’ I said. ‘If there is a portal 12 to his faculties, it is 

closed, or I cannot find it.’

‘Do not be downcast,’ 13 said Foe. ‘If you have planted a seed, that is 

progress enough, for the time being. 14 Let us persevere: Friday may yet 

surprise us.’

‘Writing does not grow within us like a cabbage while our thoughts are 

elsewhere,’ I replied, not a little testily. 15 ‘It is a craft 16 won by long 

practice, as you should know.’

Foe pursed17 his lips. ‘Perhaps,’ he said. ‘But as there are many kinds of 

men, so there are many kinds of writing. Do not judge your pupil too 

hastily. 18 He too may yet be visited by the Muse. 
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1 in full sail: moving fast. 

2 roaming: moving without any fixed 
direction.

3 bore: carried.

4 wiping the slate clean: cleaning the board 
she was writing on.

5 rehearsing: repeating, practising.

6 motioned: gestured.

7 benighted: made ignorant.

8 dumb: mute.

9 reached out: stretched towards.

10 spark of mockery: suggestion of derision.

11 how we have fared: the progress we have 
made.

12 portal: entrance.

13 downcast: depressed, pessimistic.

14 for the time being: for the moment.

15 testily: irritably.

16 craft: art, skill.

17 pursed: contracted in irritation.

18 hastily: quickly.

Confronto tra un’opera letteraria 

e la sua reinterpretazione 

contemporanea.

WRITING • BACK

‘Robinson Crusoe’ (Daniel Defoe, 1719)

Here is Crusoe

cannibals.

He w

stro

about t

fier

his f

his c

blac

viva

not qui

taw

1-18

‘Foe’ (J.M. Coetzee, 1986)
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Oscar Wilde is one of a number of writers and artists of the late 19th c
who are often referred to as ‘dandies’. The 19th century dandy cultiv
aristocratic self-image by dressing in extravagant clothes, using r
language, inventing witticisms and leading a life of wasteful leisur
dandy, aesthetics were a kind of religion that elevated him above the c

Oscar Wilde: the truth in the mask

Pop Art: becoming empty

David Bowie: the cult  

of multiple personality
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TIME  MACHINES CONTENTS  Easy eBook and eBook

LIVING HISTORY 

The Dig: unearthing  
a culture  19

CULTURAL STUDIES  

Scary monsters 26

EXPANDING CINEMA 

Chaucer’s Canterbury Tales: 
from Pasolini to the new 
millennium 46

 TIME MAP 14

History lines

A.1 The Celts 16

A.2 The Romans in Britain 17

A.3 Anglo-Saxon England and the Viking Invasion 18

 THE DISCOVERY AT SUTTON HOO 18

Literature in context

A.4 Anglo-Saxon Literature 20

Authors and Works

A.5 Beowulf  22

Extract 1 24

Extract 2 28

History lines

A.6 The Norman Invasion 30

A.7 The Magna Carta and the Hundred Years’ War 31

A.8 The Black Death and the Peasants’ Revolt 32

Literature in context

A.9 Literature in the Middle Ages 34

A.10 Arthurian Legends and Ballads 36

WRITING • BACK    37

Anonymous, Lord Randal / Bob Dylan, A Hard Rain’s 
A-Gonna Fall 

LITERARY • GENRES   The Art of Poetry 40

Authors and Works

A.11 Geoffrey Chaucer 42

 THE RISE OF MIDDLE ENGLISH 43

The Canterbury Tales, The Wife of Bath 44

 LONDON OVERGROUND 45

The Friar 48

  Journeys  

in Roman Britain,  
by C. Higgins 17

   Anonymous,  
The Seafarer 21

  Game of Thrones 23

  The Buried Giant,  
by Kazuo Ishiguro 25

  Invasion of the  

Body Snatchers 27

  A new notion of time 33

  The Peasants’  

Revolt of 1381 33

  Anonymous, Everyman 34

  Music in the  
Middle Ages 39

From Early Britain to the Middle Ages
(700 bce-1485 ce)

QUESTIONS OF HEROES   50 TOTAL RECALL   52
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TIME  MACHINES CONTENTS  Easy eBook and eBook

ARTS AND CRAFTS  

Unreal Royals,  
old and new 60

LIVING LITERATURES  

Black is beautiful 75

CULTURAL STUDIES  

The persecution of  
witches 93

EXPANDING CINEMA  

The Tempest and the magic  
of cinema 98

 TIME MAP 54

History lines

B.1 England under the Tudors 56

B.2 The Elizabethan Age 58

B.3 The Years after Elizabeth 59

Literature in context

B.4 The Centrality of Man 62

Authors and Works

B.5 Thomas More 64

Utopia, Book 2 66

Literature in context

B.6 The Sonnet 68

PARALLEL • LITERATURES    69

Wyatt, I Find No Peace / Petrarca, Pace non trovo

Authors and Works 

B.7 William Shakespeare 70

Sonnet 18 71

Sonnet 130 73

Literature in context

B.8 Renaissance Theatre 76

 THE GLOBE 77

LITERARY • GENRES   The Art of Drama 78

Authors and Works

B.9 William Shakespeare 80

Romeo and Juliet, Act II, Scene 2 83

Hamlet, Act III, Scene 1 87

Macbeth, Act II, Scene 2 90

The Tempest, Act I, Scene 2 95

As You Like It, Act IV, Scene 1 100

  The rediscovery  
of the classical world 63 

  Darkness audible:  
the Music of  
John Dowland 63

  The Renaissance  
arrives in Britain 63

  Philip Sidney,  

Astrophel and Stella,  
Sonnet 5 69

  Edmund Spenser,  

Amoretti, LXXV 69

  Postmodern  
courtly love 73

  Shakespeare,  
Sonnet 60 73 

  The experience of 
Shakespeare’s audience 77 

  Romeo + Juliet  84

  Shakespeare, 

King Lear, Act I, Scene 1 88

  Macbeth 91

  Discovering Shakespeare 92

  Prospero’s Books 98

TOTAL RECALL   104QUESTIONS OF FEELINGS   102

The Renaissance
(1485-1625)
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From the Puritan to the Augustan Age
(1625-1760)

TIME  MACHINES CONTENTS  Easy eBook and eBook

CULTURAL STUDIES   

The circulation of news: from 
the coffee house to internet 
forums 122

ARTS AND CRAFTS  

Landscape painting: between 

property and the abyss 126

EXPANDING CINEMA 

Cast Away 135

LIVING LITERATURES   

Sacred Hunger  139

CULTURAL STUDIES 

The novel and  
the private self 149

 TIME MAP  106

History lines

C.1 The Rise of Puritanism 108

Literature in context

C.2 Literature in the Puritan Age 109

History lines

C.3 The Restoration of the Monarchy 110

Literature in context

C.4 Literature of the Restoration 112

Authors and Works

C.5 William Congreve 114

The Way of the World, Act II, Scene 5 116

History lines

C.6 Order and Imperial Expansion in the Augustan Age 118

 CRIME AND THE CITY SOLUTION 121

Literature in context

C.7 Literature in the Augustan Age 124

LITERARY • GENRES   The Art of Fiction 128

Authors and Works

C.8 Daniel Defoe 130

Robinson Crusoe, Part 2 132

WRITING • BACK    136

Defoe, Robinson Crusoe / Coetzee, Foe 

C.9 Jonathan Swift 140

Gulliver’s Travels, Part 3 142

C.10 Samuel Richardson 144

Clarissa, Volume 5, Letter n. 3 146

C.11 Henry Fielding 150

Tom Jones, Book VII, Chapter 1 152

  The Age  

of Enlightenment 119

  Going for Baroque 119

  Contemporary  

Crusoes 134

  Cast Away  135

   Swift, Gulliver’s Travels, 

Lilliput, A small 

disagreement 141

  Writing machines 143

   Fielding, Tom Jones, 

Book IV 151

  Intertextuality 153

QUESTIONS OF ADVENTURES  154 TOTAL RECALL  156
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The Romantic Age
(1760-1837)

TIME  MACHINES CONTENTS  Easy eBook and eBook

LIVING HISTORY 

From the Industrial to  
the Digital Revolution  161

ARTS AND CRAFTS  

The sky’s the limit 166

ARTS AND CRAFTS  

The mental traveller  172

SCIENCE AND FICTION 

The form of clouds:  
from Luke Howard  
to geo-engineering 178

LIVING LITERATURES 

The colour of spring 180

LIVING LITERATURES In 

Patagonia 190

ARTS AND CRAFTS 

Ozymandias and the despair 

of superheroes 199

EXPANDING CINEMA 

Film Noir and the femme 
fatale 208

EXPANDING CINEMA 

Clueless: Jane Austen  
in Beverly Hills 223

CULTURAL STUDIES 

Mary Wollstonecraft’s 
Vindication of the Rights of 

Woman: a feminist text? 229

 TIME MAP 158

History lines

D.1 An Age of Revolutions 160

Literature in context

D.2 Romantic Poetry 164

D.3 Romantic Poets: the First Generation 165

 GRAY AND FOSCOLO 165

Authors and Works

D.4 William Blake 168

Songs of Innocence and Songs of Experience 169

The Lamb 170

The Tyger 171

D.5 William Wordsworth 174

Lyrical Ballads 174

I Wandered Lonely as a Cloud 176

 ‘(NOTHING BUT) FLOWERS’ BY TALKING HEADS 177

Three Years She Grew in Sun and Shower 181

She Dwelt among the Untrodden Ways 183

D.6 Samuel Taylor Coleridge 184

The Rime of the Ancient Mariner 185

Extract 1 186

Extract 2  188

Literature in context

D.7 Romantic Poets: the Second Generation  191

Authors and Works

D.8 George Gordon Byron 192

Darkness, Extract 194

D.9 Percy Bysshe Shelley 196

Ozymandias 197

Ode to the West Wind 200

D.10 John Keats 204

La Belle Dame Sans Merci 205

Literature in context

D.11 The Novel in the Romantic Age  210

Authors and Works

D.12 Jane Austen 212

Pride and Prejudice, Chapter 1, Volume 1 214

Emma, Chapter 7, Volume 3 219

D.13 Mary Shelley 224

Frankenstein, Chapter 13 226

  Rohmer’s Revolution:  
an impossible vision? 162

  Thomas Gray, Elegy Written 

in a Country Churchyard 165

  William Blake,  
Songs of Innocence,  
Infant Joy 169

  William Blake,  
Songs of Experience,  
Infant Sorrow 169

  Edmund Burke and  
the sublime 175

  Lord Byron, Don Juan, 

Donna Julia 193

  Out of the past 208  

   Jane Austen, Sense and 

Sensibility, Chapter 10 213

  Frankenstein 228

QUESTIONS OF SOLITUDE   230 TOTAL RECALL  232

006-012_TimeMachine_C_Indice_fr.indd   9 12/12/17   14:01



The Victorian Age
(1837 – 1901)

TIME  MACHINES CONTENTS  Easy eBook and eBook

CULTURAL STUDIES 

From Victorian schools  
to modern education 251

LIVING LITERATURES 

Double vision in literature 270

CULTURAL STUDIES 

Dandyism through  
the ages 282

ARTS AND CRAFTS 

From Pre-Raphaelite to 
contemporary fashion 308

LIVING LITERATURES  

From the open road  
to a supermarket  
in California 314

 TIME MAP 234

History lines
E.1 The Victorian Age 236

E.2 The Late Victorian Period 239

E.3 Across the Atlantic 240

  THE AMERICAN DREAM? 241

Literature in context
E.4 The Novel in the Victorian Age 242

Authors and Works
E.5 Charles Dickens 246

Oliver Twist, Chapter 50 248

Hard Times, Book 1, Chapters 2 and 5 252

 
  WORKHOUSES 257

E.6 Charlotte Brontë 258

 
  THE MADWOMAN IN THE ATTIC 259

Jane Eyre, Chapter 11 260

E.7 Emily Brontë 262

Wuthering Heights, Chapter 9 264

E.8 Robert Louis Stevenson 266

The Strange Case of Dr Jekyll and Mr Hyde,
Chapter 10 268

E.9 Arthur Conan Doyle 272

A Study in Scarlet, Part 1 274

E.10 Oscar Wilde 278

The Picture of Dorian Gray, Chapter 2 280

  WILDE’S APHORISMS 282

E.11 Edgar Allan Poe 284

The Fall of the House of Usher, Part 1 286

E.12 Nathaniel Hawthorne 288

The Scarlet Letter, Chapter 2 290

E.13 Herman Melville 292

Moby-Dick, Chapter 41 294

E.14 Henry James 296

The Portrait of a Lady, Chapters 29 and 42 298

Literature in context
E.15 Poetry in the Victorian Age 300

Authors and Works
E.16 Alfred Tennyson 302

Ulysses 303

E.17 Christina Rossetti 306

In an Artist’s Studio 308

E.18 Walt Whitman 310

Song of Myself, Parts 1 and 2 312

E.19 Emily Dickinson 316

There is a solitude of space 318

Good Morning – Midnight – 319

Literature in context
E.20 Theatre in the Victorian Age 320

Authors and Works
E.21 Oscar Wilde 322

The Importance of Being Earnest, Act III 322

E.22 George Bernard Shaw 326

Pygmalion, Act IV 327

  The transformation  
of labour 237

  My Childhood 238

  The American Western 241

  12 Years a Slave 241

  George Eliot, Middlemarch, 
Chapter 20 244

  Contemporary  
Victorians 245

  Dead Poets Society 255

  Charles Dickens, Great 

Expectations, Chapter 39 256

  Wuthering Heights  
on screen 265

  Pop Poe 287

     The Village  291

  Pavese the Translator 295

  The Portrait of a Lady 299

  William Holman Hunt 309

QUESTIONS OF THE CITY   330 TOTAL RECALL   332
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The Age of Modernism
(1901 - 1945)

TIME  MACHINES CONTENTS  Easy eBook and eBook

LIVING HISTORY   

The advent of mass 
communications  
technology 341

CULTURAL STUDIES   

The invention of cinema 342

EXPANDING CINEMA 

Apocalypse Now 349

ARTS AND CRAFTS 

Edward Hopper: a view  
with a room 372

RHYTHM and SOUND 

The Jazz Rage of an  
Invisible Man 378

EXPANDING CINEMA 

The Killers: a story in  
history 385

ARTS AND CRAFTS  

A war of images 394

 TIME MAP 334

History lines
F.1 The 20th Century 336

Literature in context
F.2 The Novel in the Modern Age 344

Authors and Works
F.3 Joseph Conrad 346

Heart of Darkness, Chapters 1 and 2 350

F.4 E. M. Forster 352

A passage to India, Chapters 1 and 5 353

PARALLEL • LITERATURES    357 
Kiran Desai, The inheritance of Loss

F.5 James Joyce 358

The Dead, Extract 360

F.6 Virginia Woolf
Mrs Dalloway, Part 1 362

F.7 George Orwell 366

Nineteen Eighty-Four, Chapter 1 368

Literature in context
F.8 Modernism and American Fiction 370

Authors and Works
F.9 F. Scott Fitzgerald 374

The Great Gatsby, Chapter 8 376

F.10 Ernest Hemingway 380

The Killers, Extract 382

F.11 John Steinbeck 386

The Grapes of Wrath, Chapter 5 388

  JOHN FORD’S MISSING PEOPLE 391

Literature in context
F.12 Poetry in the Modern Age 392

Authors and Works
F.13 W. B. Yeats 396

The Wild Swans at Coole 397

The Second Coming 398

F.14 T.S. Eliot 400

The Waste Land, Parts 1 and 5 402

  Gandhi’s peace and civil 

disobedience 338

     Hiroshima mon  

amour  340

     The man with a movie 

camera 342

  D. H. Lawrence, Sons and 

Lovers, Chapter 8 345

   D. H. Lawrence, Women in 

Love, Chapter 29 345

  Apocalypse Now 349

  A passage to India 356

  The Dead 361 

  A woman Under  

the Influence 365

  The Society of the  
Spectacle 369

  René Magritte: the face  
of the unknown 370

  The Killers 385

  The Grapes of Wrath 391

  Ezra Pound’s Cathay 392

  Wallace Stevens,  
The Snowman 393

  W. B. Yeats, The Old Men 

Admiring Themselves  

in the Water 399

QUESTIONS OF FOOD   406 TOTAL RECALL   408

Contemporary Times
(1945 - Today)

TIME  MACHINES CONTENTS  Easy eBook and eBook

 TIME MAP 412

History lines

G.1 The Post-War World and the End of the Empire 414

G.2 From Society to the Individual 416

  In the Name of  

the Father 417
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TIME  MACHINES CONTENTS  Easy eBook and eBook

RHYTHM and SOUND 

Hip hop grows up: from  
block parties to Black  
Lives Matter 466

EXPANDING CINEMA 

Andy Warhol  
and The factory 476

Literature in context
G.3 Different Voices 418

Authors and Works
G.4 Ian McEwan 422

The Child in Time, Chapter 1 423

G.5 Nadine Gordimer 426

July’s People, Chapter 1 427

G.6 J. M. Coetzee 430

Age of Iron, Chapter 3 432

G.7 Salman Rushdie 434

Midnight’s Children, Chapter 1 436

G.8 Jonathan Coe 438

What a carve Up!, Part 1 439

  FROM WHAT A CARVE UP! TO NUMBER 11 441

G.9 Michel Faber 442

Under the Skin, Chapter 6 443

History lines
G.10 Post-War America 446

Literature in context
G.11 American Fiction 449

Authors and Works
G.12 Jack Kerouac 450

On the road, Part 2, Chapter 9 452

G.13 J.D. Salinger 454

The Catcher in the Rye, Chapter 25 456

G.14 Philip K. Dick 458

Do Androids Dream of Electric Sheep?,  460

Chapters 4 and 5
G.15 Toni Morrison 462

Beloved, Chapter 9 464

G.16 Don DeLillo 468

Zero K, part 2, Chapter 7 470

  ROTHKO: THE VOID OF OUR INNER SELVES 473

Literature in context
G.17 Poetry for our Time 474

Authors and Works
G.18 Philip Larkin 478

How to Sleep 479

Wants 480

G.19 Sylvia Plath 482

Mirror 483

G.20 Margaret Atwood 484

It is Dangerous to Read Newspapers 485

G.21 Seamus Heaney 487

Digging 488

Literature in context
G.22 Drama for our Time 490

Authors and Works 
G.23 Samuel Beckett 492

PARALLEL • LITERATURES    493 

Samuel Beckett, Mal vu mal dit / Ill seen Ill said 
Waiting for Godot, Act 2 494

G.24 John Osborne 498

Look Back in Anger, Act 1 499

  JACKSON POLLOCK AND ACTION PAINTING 501

G.25 Harold Pinter 502

The Caretaker, Act 2 504

  Ian McEwan, The Child in 

Time, Chapter 1 425

  Imaginary Homelands: 
multiculturalism  
in Britain  435

  Under the Skin 445

  The Deer Hunter 447

  Easy Rider 453

    Rebel without  

a Cause 455

  Blade Runner 459

  Don DeLillo,  

White noise  469

  Seamus Heaney,  

Punishment  489

  Edward Bond, Lear,  
Act 3 491

  Arthur Miller  

Death of a Salesman,  

Act 2 491

  Film 497

  Bacon and Beckett:  
the logic of sensation 497

  Bridget Riley: the dance  
of disturbance 501

QUESTIONS OF COMMUNICATION   506 TOTAL RECALL   508
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700 BCE 
Celts appear 

in Britain

500-600 
Anglo-Saxon  

and Jute 
invasions

597 
Arrival of 

Augustine

Establishment 
of Christian 
mission at 
Canterbury

871-899 
Reign of Alfred 

the Great

700-800 
Viking invasions

Unification of England 
in Wessex

1066 
Battle of Hastings 

Conquest of England 
by William of 

Normandy

55 BCE-410 CE
Roman Britain

3000-1000 
Neolithic Britain

11th-13th 
Century
Arthurian 

Romances

10th 
Century

Lyrical poem  
The Seafarer

8th-11th 
Century

Composition of
anonymous  
Anglo-Saxon 

epic poem 
Beowulf

Introduction of Common 
Law reforms legal system 

and limits State and Church 
powers over taxation

Beginning of 
transition 

from tribal to 
feudal society

Development of 
ecclesiastical state 

bureaucracy

Growth of towns 
and related social 

complexity

Scary monsters

The Dig: a novel about the 
discovery at Sutton Hoo

Early Anglo-Saxon
oral literature

14
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From EARLY BRITAIN to the MIDDLE AGES

1337-1453 
The Hundred 

Years’ War with 
France

12th 
Century 
Crusades 

against the 
Ottoman Empire

1295 
First English 
Parliament

1215 
Signing of  

Magna Carta

1348 
The Black 

Death

1381 
The Peasants’ 

Revolt

1455-85 
The Wars of 
the Roses 

1476 
William Caxton 
brings printing 
press to Britain 

1440 
Gutenberg  

printing press 

12th 
Century
Troubadour 

poets invent 
and refine 
culture of 

courtly love

13th-15th
Century  

Traditional Scottish 
ballad Lord Randal 

The Black Death 
wipes out almost 
half of England’s 

population, giving 
landless peasants 

more bargaining 
power

Growth of urban centres, 
proliferation of professions and 
rise of textile industry begin to 

erode feudal servitude

Gradual shift 
from feudalism 

to capitalism

Rise of the merchants

Importance of trade 
to the economy

Emergence of urban 
classes

1387-1400 
Geoffrey Chaucer, 

The Canterbury 
Tales 

The Canterbury
Tales retold  

15

14th 
Century

Dante, 
Divina Commedia

Boccaccio, 
Decameron
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A.1

FOCUS ON THE VISUAL

1 Look at the images of Druids and 
describe them:

a What effect does each image 
have on you? 

b What kind of powers and abilities 
would you attribute to the 
figures?

c Which image attracts you  
most and why?

A British Druid  
by William Stukeley, engraving (1740)

Garm Wars: The Last Druid  
by Mamoru Oshii, animation and 
live-action film (2014)

Druids celebrate the summer solstice at 
sunrise on June 21 at Stonehenge, England.

The Celts

Celtic Britain

Celt is a modern word, a cultural label and not an actual name for a 

particular group or tribe; it is more a general title for a set of peoples 

with a common language. The Romans later called them simply 

Britons. Originating from across Europe, these peoples first 

appeared in Britain around the year 700 BCE. Their weapon-making 

skills were highly advanced and they produced elaborately shaped 

metal jewellery.

Celtic Society

Celtic society was tribal and communally  

organised and its culture was pagan and 

animistic: the Celts worshipped the 

elements – earth, air, fire and water – as 

well as the sun and moon, rivers, trees 

and stones, all of which were believed to 

have souls. Their places of worship 

included numerous stone circles erected 

during the Bronze Age.

Celtic priests were known as Druids and were 

considered living archives of tribal law, history, 

science, medicine and religion. Druids filled the 

roles of judge, doctor, diviner or foreteller of the 

future, mystic and scholar. Druids gathered in the forests where they 

held their ceremonies. It took up to 20 years to train as a Druid, and 

students would come together in large groups for this purpose. 

In legends, Druids are described as possessing magical powers such 

as prophesying, controlling the weather and curing illness through 

their knowledge of pharmacopoeia.

In recent decades, elements of the Celtic belief system have been 

revived in various manifestations of New Age culture, from ‘tribal’ 

gatherings to alternative medicines.

CHECK IT OUT 

1 Where did the Celts come from?
2 What were they very good at making?
3 Describe Celtic society and culture in your own words.
4 Who were the Druids?
5 How were the Druids described in legends?

6 I   Vocabulary Match the words to their definitions.

1  worshipped  a system of rules

2  archives  b came together

3  law  c seeing into the future

4  gathered  d  the reason for which something is 

done

5  purpose  e showed reverence and adoration

6  prophesying  f  places where historical records 

are kept
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HISTORY LINES

CHECK IT OUT 

1 When did the Roman invasion of 
Britain take place?

2 What was the purpose of Hadrian’s 

wall?

3 What changes did the Romans bring 

to Britain? Describe them in your own 

words.

4 When did the Romans leave Britain 

and why?

Roman Britain

The Roman conquest of Britain began 

roughly in the year 55 BCE with the invasion 

of Julius Caesar. However, Britain was not 

actually occupied by the Romans until much 

later (from 43 CE) under the reign of Emperor 

Claudius (41-54 CE).

The Roman advance was halted just south of 

what is now the border between England and 

Scotland, and eventually Emperor Hadrian 

(76-138 CE) decided to build a wall to keep 

the northern raiders out of Roman Britain. It 

is still possible to walk along the ruins of 

Hadrian’s Wall today.

The Romans built roads, fortifications, 

baths, amphitheatres and towns where 

they settled and from which they governed 

the local population. Roman towns had 

running water and the houses had a drainage 

system, heating and their own water supply. 

Many modern town names such as 

Manchester or Winchester still carry traces of 

the Romans: the suffix -chester derives from 

the Latin castra, meaning military camp. 

By the end of the 4th century the Roman 

Empire had begun to fall apart and in 409 CE 

Emperor Honorius (395 - 423 CE) was forced 

to pull his Roman legions out of Britain to 

defend Rome against attacks from the 

Visigoths. By 410 CE, Britain was left to defend 

itself from new invaders.
Hadrian’s Wall

Roman town walls, Lichfield, England

EASY EBOOK and EBOOK

Under Another Sky: Journeys in 

Roman Britain by Charlotte Higgins

In this book, writer and cultural 

historian Charlotte Higgins describes 

the journeys she made in search of the 

often hidden remains of Roman Britain.

A.2
The Romans in Britain

BEFORE YOU READ

1 The Romans were hugely successful invaders 
who conquered and ruled over a vast area of 
Europe, North Africa and the Middle East. Why 
do you think they were so successful?

2 What do you know about Roman invasions?
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A.3

CHECK IT OUT 

1 Where did the Anglo-Saxons come from?
2 What changes did they introduce to Britain?
3 Describe their religion.
4 Where did the Vikings come from?
5 Who was King Alfred the Great, and what 

happened under his rule?

The Anglo-Saxons

After the Romans left Britain, Germanic tribes from Northern Europe (including parts of 

the Frankish coast, Anglia and Jutland) began to invade the island. These Anglo-Saxon 

invaders (Angles, Saxons and Jutes) destroyed many Romano-British towns and soon 

took control of much of eastern Britain. The Celtic Britons continued to resist the invaders, 

but by the end of the 6th century, the Anglo-Saxons had established seven kingdoms: 

Kent, Sussex, Essex, East Anglia, Northumbria, Mercia and Wessex.

Under the Anglo-Saxons, the beginnings of a feudal order began to emerge, with a system 

of power based on kinship and the condition of serfdom which replaced the slavery that 

had existed under the Romans. While the Romans had introduced Christianity to Britain, the 

Anglo-Saxons, at least in the early stages of their occupation, re-established a pagan 

culture. Most Anglo-Saxons were illiterate, and those who did write used characters called 

runes rather than the Latin alphabet. Their gods had both Germanic and Scandinavian 

origins. A form of Christianity, more tribal than ecclesiastical, continued to be practised by 

some of the surviving Celts, who now lived mostly in isolated communities of monks in parts 

of Wales, Scotland and Ireland.

The Vikings

Three hundred years after first establishing their kingdoms in England, the Anglo-Saxons 

had to defend themselves from a new wave of invaders from Norway and Denmark: the 

Vikings. The word Viking comes from Old Norse and means ‘pirate raid’. The Vikings were a 

pagan people with a complex mythological belief system revolving around numerous 

gods, giants, elves and other beings who inhabited nine different realms. In Viking funeral 

practices, the deceased was buried or burned along with their possessions as though in 

preparation for a journey; indicating a belief in the afterlife.

After a series of early coastal incursions, the Vikings eventually managed to occupy large 

parts of Northumbria, Mercia and East Anglia. As a result, the Anglo-Saxons were forced to 

regroup their forces in Wessex, under the leadership of King Alfred the Great (871-899). 

Alfred, a fine soldier and statesman, reconquered the lands the Vikings had occupied and 

became the first king to unite England under one crown. He established the first 

comprehensive legal system since the Romans had left. Alfred was also a great scholar 

and he developed education and scholarship in England. Under his rule, work was begun 

on a massive history of England known as The Anglo-Saxon Chronicle, which is one of the 

key sources of information we have about this time.

Gravestone depicting Viking invaders, 
outside the ruins of Lindisfarne Priory, 
attacked in 793 CE

Anglo-Saxon England
 and the Viking Invasion

The  DISCOVERY  
at SUTTON HOO

I
n 1939, a group of archaeologists made an amazing 

discovery. At Sutton Hoo, in Suffolk, under a grassy 

mound, they unearthed the remains of an ancient tomb 

in the form of an Anglo-Saxon ship, a wooden rowing 

boat, about 27 metres long. Even more surprising was 

the treasure it contained: gold jewellery, silver and 

tableware, weapons, armour, ornaments, a purse with 

37 gold coins dating from around 620 CE, and most 

famously, an ornate iron helmet. There were also many 

fine clothes of linen, wool and fur. Though no body 

remained, the man who had been buried had clearly 

been a figure of great importance in the kingdom of East 

Anglia, and may even have been a king. Ship-burial as a 

funerary tradition was also quite common among the 

Vikings. The deceased was usually laid in a boat, or a 

stone ship, and was given offerings according to status 

and profession. Afterwards, stones and soil were laid on 

top of the remains to create a tumulus. What do these 

burials tell us? First of all, they confirm that Anglo-Saxon 

and Viking religion was quite similar to that of the 

ancient Egyptians: one carried one’s property into the 

afterlife, which was believed to be similar to this life, so 

a form of transportation was often considered necessary 

for the dead to travel to the next world.
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I
n his novel The Dig, John Preston narrates the Sutton Hoo 
discovery, dramatising the months of intense archeological 
activity during the long summer of 1939, when Britain 

is preparing for war. The recovery of buried evidence of an 
ancient civilisation coincides with the prospect of present-day 
annihilation. Mrs Edith Pretty, the landowner at Sutton Hoo, 
asks Basil Brown, a local man and amateur archaeologist, 
to investigate the burial mounds on her property. As the dig 
proceeds, it gradually becomes clear that this is a fantastically 
important find. But the discovery soon leads to all sorts of 
jealousies and tensions. Basil, the man who first unearths 
the ship, is eventually pushed aside in a battle between 
rival museums whose experts want to take charge of the dig 
themselves so they can claim all the glory. By focusing on Basil 
and other ordinary people in the shadows, Preston multiplies 
the book’s reflections on ‘buried’ history, showing what is 
often forgotten or excluded from historical record. Here’s a short 
extract from the novel’s prologue, where Basil Brown describes 
his discovery.

Basil Brown, 14 June 1939

That evening I came back and worked on alone. The rectangle of 
darkened earth at the entrance to the burial chamber showed up 
quite clearly in front of me. I scraped away with the trowel 1 and 
then I switched to the bodkin 2 It wasn’t long after starting that I 
came across this greenish band. It was running through the soil 
like a grass stain. At first I thought my eyes were playing up 3 I had 
to blink a few times before I’d allow myself to believe it.

With the pastry brush, I swept the earth away, taking off as 
much as I dared. I was worried that if I took any more away the 

1939

2007

LIVING HISTORY | The Dig: unearthing a culture

600 CE

whole thing would vanish completely. But far from disappearing, 
the green band showed up even more distinctly than before.

Then, to the left of the first one, I found another green band. The 
colour was a little duller than before – more speckled 4 too – but 
still impossible to miss. I took these to be the remains of bronze 
hoops. Possibly belonging to a barrel or some sort of wooden 
container.

When I looked at my watch, I saw that it had already gone nine 
o’clock. I was astonished – I thought I’d been going for about 
fifteen minutes. The light was fading now. Even so I was in a muck 
sweat, I kept having to wipe my forehead with my sleeve. I knew I 
was going to have to give up soon. But I couldn’t bear to stop. Not 
yet. 

1 trowel: small spade.

2 bodkin: sharp tool.

3 playing up: not working.

4 speckled: spotted.

1 Although fictionalised, Basil’s account is based on historical 
fact. Describe his emotional reaction to the discovery. 
Underline all the expressions that convey his state.

2 Competences Would you like to be an archaeologist? 
What would you find exciting about this job?

3 Competences Imagine you wanted to create a time 
capsule to save the evidence of your own civilisation for 
future generations. What objects would you put in it 
and why?

TIME IN MOTION
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A.4 Anglo-Saxon Literature

Oral literature

The language used in the earliest forms of English literature is now 

called Old English. This was a mixture of the languages spoken by 

the three Germanic tribes that invaded in the 5th century: the Jutes, 

the Angles and the Saxons. This language was very different from 

modern English.

Like much of the world’s earliest literature, the literature of the 

Anglo-Saxons was first communicated orally. This meant that in its 

passage from generation to generation, a poem or tale could change 

considerably, undergoing a number of variations, additions, 

omissions and embellishments, before finally being put down in 

written form. What has come down to us are copies written in 

monasteries by the scholar monks.

Poetry in its earliest manifestations was simply a way of preserving 

the history and culture of the tribe for the benefit of future 

generations. As effective keepers of the tribe’s identity, poets were 

highly valued members of the community, but could never be 

considered as ‘authors’ in the modern sense of the word. They were 

simply the means by which a people’s traditional culture was 

transmitted.

Early Anglo-Saxon poetry

Old English poetry is characterised by a number of poetic devices 

that enable a writer to describe things indirectly, and which require 

imagination to be deciphered.

The most widespread of these figurative descriptions are called 

kennings. A kenning is usually a compound of two words used to 

describe a person or object. The word ‘to ken’, meaning ‘to know’, is 

still used in many Scottish and northern English dialects. Kennings 

are a way of knowing and of expressing meanings in striking and 

memorable ways. They are similar to what we now call metaphors. 

To refer to the sea, for example, there was the kenning ‘hronrad’, 

literally ‘whale-road’. Or to refer to the body there was ‘banhus’, 

literally ‘bone-house’. Some kennings have many different variations: 

numerous alternatives exist for words like battle, warrior, horse, ship, 

the sea, prince and so on.

Much of the oral literature of the Anglo-Saxons has been lost to us, 

either because it was never written down or because the manuscripts 

have not survived to this day.

Anglo-Saxon poetry was pagan both in its themes and tone, and falls 

into two genres: the elegy and the epic.

Elegies

Elegies are lyrical poems in which the speaker tends to contrast the 

hard times of the present with evocations of a glorious but largely 

forgotten past which he recalls through the old legends of his clan’s 

great warriors and heroes. Here we see how memory for the poet 

becomes a source of consolation which can help him to live through 

the bitter times of the present and the prospect of a bleak future. 

Six pagan elegies are preserved in a volume from the 10th century 

known as the Exeter Book, one of the four remaining collections of 

Anglo-Saxon literature. Among the most interesting poems included 

in the book are The Wanderer and The Seafarer, poems in which a 

first-person speaker tells of his exile and solitude.

Epic poetry tends to have a broader historical reach and concerns 

the history and future of the tribe. The best-known epic composition 

is Beowulf ( p. 22), which dates back to the 8th century.

Viking Dragon Ship,
from manuscript (ca. 900 CE)
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CHECK IT OUT 

1 What was Old English composed of?
2 Why was poetry particularly important to the Anglo-Saxons?
3 Name a poetic device common in Old English poetry, and give 

some examples.
4 What are the two genres of Anglo-Saxon poetry and how do 

they differ from one another? Give some examples.
5 Vocabulary Write the Italian translations of these words:

a monks   ........................................................................................

b deciphered  ........................................................................................

c riddle   ........................................................................................

d source   ........................................................................................

e bleak   ........................................................................................

6 Competences Kennings are also used in in modern English, 
for example, a mind-reader is someone who knows what you 
are thinking. In pairs, try to invent some modern kennings of 
your own and share them with the class.

OLD ENGLISH

Old English 1 ........................ approximately from 700 to 1100 CE.  

It differed as a language from one place to another, but the West 

Saxon dialect 2 ........................ became the literary standard. Old 

English is virtually unrecognisable to a modern reader and one 

cannot read it without special study. Here is the first line of The 

Seafarer:

‘Mæg ic be me sylfum soðgied wrecan’ (= ‘Let me speak, in truth,  

of my life?’).

In terms of pronunciation, the stress of words was generally  

placed on the first or root syllable, and vowels were pronounced in 

a very different way. In 3 ........................ grammar, Old English 

4 ........................ modern German. The noun and the adjective are 

inflected for four cases in the singular, and four in the plural. For 

verb inflections, there are distinctive endings for different persons, 

numbers and tenses. Another feature 5 ........................ characterised 

Old English and made it so 6 ........................ from modern English is 

the low number of words 7 ........................ from Latin. The 

vocabulary of Old English is almost purely Germanic, with some 

Scandinavian influence arriving later. An examination of the words 

in an Old English dictionary shows that 85% of them are no longer 

8 ............... use. Some Old English words which have survived 

include mann (man), wif (wife), cild (child), mete (meat) and etan 

(eat).

1 A  dates  B recalls  C reports  D stems

2 A  last  B after  C eventually  D next 

3 A  his  B it  C it’s  D its

4 A  reminds  B resembles  C remembers D claims 

5 A  which  B who  C whom  D whose

6 A  unlike  B unrelated  C different  D dissimilar

7 A  arrived  B derived  C dated  D created

8 A  of  B in  C from  D on

Reading and Use of English • Part 1

1  Read the text below and decide which answer (A, B, C or D) best 
fits each gap.

FIRST

EASY EBOOK and EBOOK

Literary Text • The Seafarer (Anonymous)

Transcription of 
‘Deor’, Exeter Book 

(late 10th century)

Leviathan, documentary 
by Lucien Castaing-Taylor and Véréna Paravel (2012)
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A.5 Beowulf

Beowulf is the oldest-surviving epic poem of the early Anglo-Saxon 

era. It was composed in Old English by an unknown poet, sometime 

between the 8th and 11th centuries, and it is extremely long at 3,182 

lines. The original manuscript is in the British Library. 

The story The poem tells the story of a hero called Beowulf, a 

native of Geatland, who achieves fame by helping Hrothgar, the King 

of the Danes, the inhabitants of Denmark. 

Hrothgar’s people are being terrorised by a half-human monster 

named Grendel. Beowulf first kills the monster and then he kills 

Grendel’s mother, who had sworn to take revenge for her son’s 

murder. After proving himself with these two acts of bravery, Beowulf 

returns to his own country to become king. Later in life, he decides to 

fight a dragon which is endangering his own people, the Geats, and is 

killed during the fight. 

The poem ends on a sombre note with Beowulf’s own funeral, 

lamenting both the hero’s death and the uncertain future of the 

people of Geatland. Deprived of their great leader, the poem suggests, 

they may once again be vulnerable to attack and to internal power 

struggles.

Beowulf

Beowulf, directed by Robert Zemeckis (2007)

heroclan

outsider

monster

death

story

verse

funeral

revenge

epic
memory

myth

Themes In Beowulf, we find an interesting mix of religious and 

cultural references and attitudes. Although the poem’s themes are, 

for the most part, secular, it combines both pagan and Christian 

elements. Another important aspect of the poem is in the way that it 

mixes myth and legend with reported historical fact. The poem 

begins with the magnificent scene of the ship burial of the mythical 

Danish hero king, Scyld Shefing. It tells us that Shefing was found 

washed up in a small boat on Danish shores, a child sent by 

providence (like the baby Moses in his basket of reeds in the Old 

Testament), and he ends his life by making a last voyage into the 

unknown. The poem then fast forwards a few generations to the 

reign of Hrothgar, whose realm is menaced by Grendel.

BEFORE YOU READ

1 What makes a poem ‘epic’?
2 Which features of an epic poem would you expect  

to see in Beowulf?
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The monster Grendel Grendel is an extremely dark figure. 

Although it is difficult to picture him physically, we are told that his 

disembodied head is so large that it takes four men to transport it. 

Furthermore, when Grendel’s torn arm is inspected, it is covered in 

impenetrable scales and horny growths, a more friendly version of 

which is illustrated in the modern children’s story The Gruffalo. 

Psychologically, Grendel is characterised by his insatiable greed and 

terrible violence, character traits that were manifest in the behaviour 

of a number of Anglo-Saxon kings. Grendel’s typical strategy is to kill 

men while they sleep. Beowulf seems to suggest certain parallels 

between the monster Grendel and negative aspects within Anglo-

Saxon society. Looking forward several centuries, we can see 

similarities between the monster’s actions and those of 

Shakespeare’s character Macbeth, who kills his own king, Duncan, as 

he sleeps.

Stylistic features The language of Beowulf is typical of Anglo-

Saxon verse, making extensive use of kennings and alliteration, 

while the rhythm is dominated by the use of caesura. In his 1999 

translation of the poem into modern English, the Nobel prize-

winning Irish poet Seamus Heaney remained faithful to the style of 

the original.

CHECK IT OUT 

1 Make notes on the following:
a when Beowulf was written and who by

b setting and characters

c themes

d language and style

2 What is happening to Hrothgar’s people?

3 Name Beowulf’s three opponents.

4 How can Beowulf be read as a commentary on Anglo-Saxon 

society?

5 Name two literary devices used in Beowulf and explain them.

George R.R Martin’s hugely successful series of novels, A Song of Ice 

and Fire and its popular TV version Game of Thrones owe a lot to the 

heroic fantasy epics of the Anglo-Saxon and early medieval periods.

BEFORE YOU WATCH

1 Have you ever watched Game of Thrones on television? 
What do you think you might see in this clip? Choose from the 
following:

a  elaborate battle scenes

b  medieval costumes

c  special effects 

d  wild landscapes

e  castles

f  dragons and monsters

2 Now watch the clip and see if you were right.

WHILE YOU WATCH

3 Describe the room that the mother and her son are in. 
Where do you think it might be? 

4 What is the mother doing? Why? 

5 What is happening outside? How does the director let us 
know that the mother thinks they are in danger?

6 At the end of the clip we understand the identity of the boy. 
Who is he?

7 Choose three of the following adjectives to describe the 
battle scene and give reasons for your answers:

violent • menacing • dark • frightening • bloody • 

moody • realistic • dramatic • ominous

AFTER YOU WATCH

8 Do you like this kind of programme? Why?/Why not?  
Why do you think Game of Thrones has been so successful?

Game of Thrones

Grendel from Beowulf, 

directed by Robert Zemeckis (2007)
1 MOVING IMAGES
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A.5

Beowulf’s battle with Grendel

In this extract, the monster Grendel returns once 

again to the hall where Hrothgar’s men are 

sleeping in search of more bodies to eat.  

But a surprise awaits him.

He saw many men in the mansion, sleeping,

a ranked 1 company of kinsmen 2 and warriors

quartered together. And his glee 3 was demonic,

picturing the mayhem: 4 before morning

he would rip life from limb 5 and devour them,

feed on their flesh; but his fate that night

was due to change, his days of ravening 6 

had come to an end.

Mighty and canny, 7

Hygelac’s kinsman 8 was keenly 9 watching

for the first move the monster would make.

Nor did the creature keep him waiting

but struck suddenly and started in;

he grabbed and mauled 10 a man on his bench, 11

bit into his bone-lappings, 12 bolted down 13 his blood

and gorged on him in lumps, 14 leaving the body

utterly 15 lifeless, eaten up

hand and foot. Venturing closer,

his talon 16 was raised to attack Beowulf

where he lay on the bed, he was bearing in 17 

with open claw 18 when the alert hero’s

comeback and armlock 19 forestalled 20 him utterly.

The captain of evil discovered himself 

In a handgrip harder than anything 

he had ever encountered in any man 

on the face of the earth. Every bone in his body 

quailed and recoiled, but he could not escape.

I-02

1 ranked: of high rank.

2 kinsmen: men of the same clan, blood relations.

3 glee: evil joy.

4 mayhem: death and destruction.

5 rip life from limb: kill by tearing the bodies apart.

6 ravening: feeding on human flesh. 

7 canny: wise, clever.

8 Hygelac’s kinsman: Beowulf (Hygelac is his uncle).

9 keenly: attentively.

10 mauled: tore to pieces.

11 bench: bed.

12 bone-lappings: flesh surrounding 
the bones.

13 bolted down: drank rapidly.

14 gorged on him in lumps: ate him in pieces.

15 utterly: completely.

16 talon: sharp claw-like nail.

17 bearing in: moving towards.

18 claw: (here) hand, usually for birds, 
lizards and some mammals.

19 armlock: gripping his arm.

20 forestalled: stopped, immobilised.

Beowulf

5

10

15

20

25

Grendel from Beowulf, directed 

by Robert Zemeckis (2007)

BEFORE YOU READ

1 What do you think the ‘surprise’ will be? Choose 
from the following and then read the extract to 
find out.

a  The men are only pretending to be asleep.
b  The hall is empty.
c  Beowulf is waiting for him.
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6 Read lines 4-6 and 13-18. Underline the words and 
expressions that describe how Grendel kills his victims. What 
are they more commonly used in connection with?

7 Now underline the expressions that describe Beowulf and 
what he does. What do they tell us about him? 

DISCUSSION

8 This extract is very violent. Is this violence necessary to the 

story, or do you think it is too explicit? Why?

9 Do you think that there is too much violence in films and 

on television today or is it a necessary realistic reflection of 

contemporary society? Explain your answer.

10 Do you enjoy being frightened by horror films and if so, why?  

Are you more frightened by monsters or by realistic forms of 

horror? Discuss some recent films you have seen.

COMPREHENSION

1 Read lines 1-11 and answer the questions.

1 Make notes on what Grendel, the men and Beowulf are each doing. 

2 A more modern word for mansion (line 1) is ‘barracks’. What does 

it mean? Find four other military words used to describe the men. 

3 What does Grendel plan to do? 

2 Now read the rest of the extract and answer the questions.

1 Did Beowulf have to wait a long time for Grendel to attack? Find 

the lines that tell us this information.

2 Where exactly was Beowulf waiting for Grendel? Why was this a 

clever plan?

3 How did Beowulf attack Grendel? Did he use a weapon? What 

impression does this give us of Beowulf?

ANALYSIS

3 Look again at the extract and find 

some examples of ALLITERATION . 

What is the effect of using alliteration in 

Beowulf? 

4 Now look for a kenning ( p.20). Explain 

its meaning. 

5 ‘And his glee was demonic, picturing the 

mayhem’. These lines (3-4) offer an 

insight into Grendel’s imagination. What 

impression does this give of him, and 

what does it say about his intellect? 

ALLITERATION  is a 

literary device. It’s the 

repetition of the first 

consonant in different 

words in a line. 

Alliteration is also used 

outside of poetry to 

make names and brands 

more memorable, for 

example Mickey Mouse 

or Coca-Cola.

Miniature from the epic poem 

Beowulf (8th century)

EASY EBOOK and EBOOK

The Buried Giant by Kazuo Ishiguro 

Ishiguro’s 2015 novel is set in 6th-century Britain where the 

Britons and Saxons are living in an uneasy peace, menaced 

not only by ogres and dragons, but also by the ambitions of 

rival warlords.

Illustration of Grendel 

by T. Cartwight (1908)
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Every age produces new manifestations of the monster, or in more 

contemporary terms, the alien – figures which come to represent a 

repository for our fears of the outsider and against whom, we are told, we 

have to defend ‘our’ way of life. From classical mythology to popular fiction, 

supernatural beings have always haunted the darker corners of the literary 

imagination. More recently, cinema and video games have produced a vast 

array of monstrous figures, which have become scarier and scarier thanks to 

the development of increasingly sophisticated visual and makeup effects.

But apart from the entertaining fear that fictional monsters give us, it is interesting 
to notice how the monster often becomes a metaphor for outsiders in general, a 
symbol of the figure of the ‘other’ – other clans, other peoples, other races – that serves 
to reinforce a division between ‘us’ and ‘them’. If we go back to early Anglo-Saxon 
society, we can see quite clearly how myth and cultural construction worked hand in 
hand. The power structure was extremely unstable. In order to hold onto their power, 
kings depended upon two things: military strength and wealth, which they needed 
to secure the loyalty of their men. The Anglo-Saxon kingdoms were full of internal 
struggles, as nobles fought amongst themselves and even betrayed their own kings 
in their quest for power. One way to hide the conflicts inside a society was to evoke 
a menace from outside, a monstrous figure of evil who threatened to destroy their 
‘civilisation’ and ‘way of life’. Such a figure also had the function of creating an illusion 

of solidarity inside the kingdom.

Grendel is the first real monster in English literature, 
the ancestor of a line of important characters which have 
appeared at certain moments in history and which, in different 
ways, embody troubling outsider figures. In the early 17th 
century, the rebellious slave Caliban in Shakespeare’s 
play The Tempest is identified as a monster and ‘a thing of 
darkness’. This reflects Western fears of the unknown ‘savage’ 
nature of non-Western peoples who posed an obstacle to 
the colonisation of their lands. Later, at the beginning of the 
19th century, the monster created from parts of dead bodies 
by the scientist Victor Frankenstein in Mary Shelley’s novel, 
Frankenstein, manifests a horrified fascination with man’s 
power to reshape the forces of the natural world, which fully 
emerged during the industrial revolution.

The cultural meaning of monsters 

in the Anglo-Saxon world

Monsters in Literature
17TH –  

19TH CENTURY

Frankenstein,  directed by James Wale (1931)   ›

Illustration of Grendel by J.R. Skelton (1908)   ›

8TH 

CENTURY

CULTURAL STUDIES | Scary monsters
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Of course, the use and meaning of ‘monster’ figures 
changes with time. The idea that anyone might be or 

become a ‘monster’ is one of the recurring themes 
in horror cinema, reflecting how our perception of 
‘the enemies of society’ can be manipulated by the 

media. The 1950s produced a number of horror films 
such as Howard Hawks’s The Thing from Another 

World and Don Siegel’s Invasion of the Body Snatchers, 
which were really political satires about the anti-

communist witch hunts led by Senator Joseph 
McCarthy, which were going on in America at the time. 
In both these films we are presented with people who 

look ‘normal’ on the surface, but are actually aliens 
who have possessed the bodies of real people, and so 

the problem is being able to tell who is really human 
and who is an alien.

Through its growing pantheon of parahuman and alien 
‘monsters’, the horror movie – from George Romero’s 

Night of the Living Dead to John Carpenter’s Halloween 
and his remake of The Thing, to Ridley Scott’s Alien 

and most recently Prometheus – has continued to be a 
subversive arena for exploring the fears and anxieties 

generated by modern society; fear of the body, of the 
‘other’, of disease, contamination, sex and death.

Monsters in contemporary 

culture

1950s – 

TODAY

Alien, directed by Ridley Scott (1979) ›

EASY EBOOK and EBOOK

Moving Images •  Invasion of the Body Snatchers, directed by Don Siegel (1956)

READING

1 What is the figure of the monster often a 
metaphor for?

2 Describe in your own words how an Anglo-Saxon 
king might have used the figure of a monster 
such as Grendel to control his subjects.

3 Name two well-known ‘monsters’ from 17th and 
19th-century literature. 

4 What kind of satires were the films The Thing 

from Another World and Invasion of the Body 

Snatchers? Who was the object of their ridicule?

SPEAKING

5 Can you think of other examples of monsters in literature or films?

6 Can you think of any monsters that are portrayed in a positive light?

7 At times, the image of the ‘outsider’ has been appropriated for political 
reasons as an excuse for increased surveillance and control over certain 
individuals or groups in society. Can you think of any examples?

WRITING

8 What are your favourite monsters? Why? Describe them. What social 
fears or anxieties do you think they might represent? Write 8-12 lines.
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BEFORE YOU READ

1 What do you think Beowulf’s people did at his funeral, 
and how do you imagine they behaved?

A.5

Beowulf’s funeral

According to Beowulf’s wishes, his people burn his body 

and bury him with treasure in a barrow overlooking the 

sea.

The Geat people built a pyre 1 for Beowulf,

stacked and decked 2 it until it stood four-square ,

hung with helmets, heavy war-shields 

and shining armour, just as he had ordered.

Then his warriors laid him in the middle of it, 

mourning 3 a lord far-famed 4 and beloved. 

On a height they kindled the hugest of all 

funeral fires; fumes of woodsmoke 

billowed 5 darkly up, the blaze roared 

and drowned out their weeping, wind died down 

and flames wrought havoc 6 in the hot bone-house,

burning it to the core. They were disconsolate 

and wailed aloud for their lord’s decease.

A Geat woman too sang out in grief; 

with hair bound up, she unburdened herself 

of her worst fears, a wild litany 

of nightmare and lament: her nation invaded, 

enemies on the rampage, 7 bodies in piles, 

slavery and abasement. 8 Heaven swallowed the smoke.

Then the Geat people began to construct 

a mound on a headland, high and imposing, 

a marker that sailors could see from far away, 

and in ten days they had done the work.

It was their hero’s memorial; what remained from the 

fire they housed inside it, behind a wall 

as worthy of him as their workmanship could make it.

And they buried torques 9 in the barrow, 10 and jewels

and a trove 11 of such things as trespassing men

had once dared to drag from the hoard. 12

They let the ground keep that ancestral treasure, 

gold under gravel, gone to earth, 

as useless to men now as it ever was.

I-03

1 pyre: a pile of wood on which a corpse is burnt.

2 stacked and decked: arranged vertically and adorned, 
decorated.

3 mourning: grieving, weeping.

4 far-famed: widely known, esteemed.

5 billowed: filled with air.

6 wrought havoc: brought distruction about.

7 rampage: out of control.

8 abasement: humiliation.

9 torques: neck ornament.

10 barrow: a large pile of earth over the tomb.

11 trove: a store of valuable things.

12 hoard: secret store of money or valuable objects. 
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30

Beowulf

Beowulf’s funeral  
by John Howe (ca. 2007)
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 A  Early Britain

ANALYSIS

5 Read lines 30-33. What do you think is meant by the last line:  
‘as useless to men now as it ever was’?

6 There are numerous examples of alliteration in this extract and 
a kenning. Find them.

7 Beowulf’s funeral is extremely grand. What does this tell us both 
about him and his people?

8 Beowulf asked to be buried with his treasure in a barrow 
overlooking the sea. What do you think he believed about the 
afterlife?

DISCUSSION

9 Can you think of different funeral or burial traditions which are 
practised in different cultures today? 

10 The people hung armour on Beowulf’s funeral pyre as a tribute 
and reminder of his achievements. What kinds of tributes do the 
public make today when a famous person or leader dies?

COMPREHENSION

1 Read lines 1-13 and make notes on the following:

a what the Geat people built and an idea of its size

b what was hanging on it and why

c what the warriors laid on it and what they did next

d what the fire was like

2 Read lines 14-19 and answer the questions.

1 What was the Geat woman doing? 

2 What was she ‘unburdening’ herself of? 

3 What was she afraid of and why?

3 What did the Geat people build next? How big was it and how 

long did it take to complete?

4 Look at lines 27-32. Who are these ‘trespassing men’ and what  

do you understand that they did? 

Flames from the burning bulls 

at a Hindu mass cremation 

ceremony in Bali, Indonesia 

The Living Need Light,The Dead Need 

Music, visual tour of funeral traditions in Vietnam,

by artists ‘The Propeller Group’
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A.6 The Norman Invasion

CHECK IT OUT 

1 What happened in 1066? 
2 Explain in your own words the 

hierarchical feudal system introduced 
by the Normans. 

3 Who were the serfs, and why were they 
bonded to the landlords?

The Norman Conquest

In 1066, William, Duke of Normandy, led the 

Normans across the English Channel to fight 

the Anglo-Saxon army under King Harold at 

the Battle of Hastings. Harold’s army was 

defeated, and Harold himself was killed.

The Norman Conquest was not easy, and 

initially the Normans had to live like an army 

of occupation. Eventually, however, they 

managed to gain total control of England. 

People were forced to accept not only a new 

royal family and ruling class, but also a new 

culture and the French language.

In 1086, William sent his men throughout 

England to find out the value of each piece of 

land, its owner, the number of families living 

there, the animals they had and the exact 

total production. The aim was to know how 

much money he could collect in taxes. The 

results of this survey were written down in a 

register called the Domesday Book 

(‘Doomsday’ is the day of the Last 

Judgement, and the register was called the 

Domesday Book because it was supposed to 

be exact and definitive and last until the end 

of time).

Today the Domesday Book remains a 

valuable historical document regarding the 

social structure of England just after the 

Norman Conquest.

The Feudal system

The Normans introduced the hierarchical 

feudal system into Britain, although the 

conditions for feudalism already existed. This 

was a pyramidal system in which the power 

and property structure was said to consist of 

three estates: the nobility (the warrior class 

and later the richer merchants); the clergy, 

who through their administration of Roman 

law were able to consolidate and expand 

their already substantial land ownership; and 

the mass of commoners (the peasantry) who 

were without property.

In reality, however, the categories were 

unstable and increasingly traversed by 

antagonisms, struggles and realignments. 

The king, who owned all the land, distributed 

territories to his barons, who in turn gave 

land to those under them, the knights. In 

return for this land, the vassals had to 

guarantee loyal service to their overlords. The 

main service requested of nobles was to help 

the king in his wars. But as the nobles grew 

wealthier from the acquisitions of war, 

they became reluctant to go and 

fight. Instead of services, they 

began giving their overlords 

money, which was used to pay 

professional soldiers 

recruited from the 

underclasses.

However, this also meant 

that Barons could raise 

their own armies and 

challenge the power of the state, leading to a 

situation of nearly constant war. The 

increasing cost of war meant that the king also 

had to ask merchant financiers to fund his 

campaigns. In this way, the merchants 

gained a great deal of influence at court and 

were given titles and land.

The Peasant condition

Peasants, already in the subordinate 

condition of ‘serfs’, were bonded to the 

landlords; their persons and possessions 

were their masters’ property. However, 

contemporary historians have pointed out 

how serfdom also introduced changes that 

were a slight improvement on the condition 

of slavery that had existed in Roman times. 

Serfs had at least direct access to the means 

of their survival and reproduction (namely a 

plot of land on which to grow food), which 

increased their autonomy. But without 

property, the serfs, in order to survive, also 

depended upon practices of solidarity and 

commoning (the free, collective use of 

common land, such as forests, rivers, open 

fields and wild pastures and their resources). 

Gradually, some of the peasantry were able 

to elevate their status through limited land 

ownership, becoming free men. 

The Bayeux Tapestry

The Domesday Book

BEFORE YOU READ

1 Where do you think the Normans  
came from? 

2 In your own words try to explain  
the meaning of feudalism.
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